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I. Executive Summary

South Piedmont Community College (SPCC) takes great pride in providing students educational
opportunities for learning and meeting life-long goals. The College’s mission, “Learning, Student
Success, and Workforce and Community Development,” drives the College’s commitment to
focus on the needs of all students. The development and planning of the Quality Enhancement
Plan (QEP) has provided SPCC an opportunity to demonstrate its commitment to the learning
process by enhancing the environment that supports student learning. Using broad-based
involvement, institutional research, and best practices, SPCC has developed TRAC: Teaching
Responsibility, Readiness, and Resourcefulness through Advising Connections.
The selection of academic advising as the QEP topic illustrates SPCC’s understanding of
community college students and their demonstrated need for additional support. Analysis of
stakeholder feedback and institutional data revealed an overall level of dissatisfaction with the
current advising process and a need for improvement. The development of TRAC provides the
College an opportunity to foster a culture where students are empowered to achieve academic
and career success through intentional advising partnerships, meaningful learning opportunities,
and purposeful self-discovery.
The objectives of the QEP focus on three targeted areas to support the environment of student
learning: 1) educating students on their responsibilities throughout the advising process, 2)
encouraging students to be ready to achieve their educational goals by developing an academic
plan, and 3) connecting students with the most appropriate resources pertinent for their
academic success.
The plan includes several strategies to meet the objectives such as advising syllabi, preadvising sessions, and workshops for students, as well as professional development
opportunities for advisors. An assessment plan, which includes both student learning and
process delivery outcomes, has been designed to measure the effectiveness of TRAC. The plan
will utilize both direct and indirect measures during multiple intervals of the process.
Questions regarding development or implementation of this QEP should be directed to:
Makena Stewart
Dean of Student Development
South Piedmont Community College
mstewart@spcc.edu
704-290-5840
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II. Process Used to Develop the QEP:
South Piedmont Community College (SPCC) used a multi-step process to develop the Quality
Enhancement Plan (QEP). SPCC established a SACS Oversight Team for the reaffirmation of
accreditation, which included the following college personnel: President, Vice President of
Student Learning, Vice President of Student Success, and the SACSCOC liaison. The president
appointed co-chairs Heather Hooks, Communications faculty, and Stephanie Osborne, English
faculty, to lead the QEP through topic exploration.
Topic Exploration
The concept of the QEP was introduced to the 2009-2010 class of Leadership Academy, an
internal leadership development program. The participants’ first assignment was to explore
topics for the QEP through a research project based on general education competencies known
as the college’s core skills (See Appendix D for Group Project Assignment Instructions). As part
of SPCC’s Learning College initiative, the core skills focus on three critical competences: “Think,
Learn, Interact.” Oral communication, written communication, collaboration and teamwork,
diversity, technology, analysis and interpretation, and problem solving comprised the original list
of core skills. During this time, a survey based on the core skills was developed by the SACS
Oversight Team and piloted to select groups, including the Leadership Academy participants,
representatives from the Student Government Association as well as the Board of Trustees, to
determine which skills were most important to the future success of students.
Topic Identification
In Spring 2010, Ms. Osborne accepted a new position at another institution. The president then
appointed Jennifer Nichols, Student Success Counselor, as QEP co-chair. An 18-person
interdivisional QEP team was formed by SPCC’s SACS co-chairs. QEP team members included
full-time faculty, student success staff members, and administrative staff members from both
campuses representing all areas of the college (see Appendix A for complete roster). QEP cochairs joined the SACS Oversight Team to provide open lines of communication between the
two committees.
The newly developed team expanded on the previously mentioned core skills survey by
including open-ended questions to allow responders to identify additional areas of student
learning at SPCC that might need improvement. (See Appendix C for Revised Core Skills
Survey). This modified version of the core skills survey was distributed to various constituent
groups at two SPCC spring festivals. Team members disseminated an electronic version of the
survey to staff and faculty. Surveys were also given to community members serving on college
program advisory boards. Additionally, paper surveys were administered to students in multiple
seated courses on both campuses specifically selected to minimize duplicate entries. The
results of the surveys showed three emerging topics: Written and Oral Communication,
Distance Learning, and Advising.
In Fall 2010, the team roster was modified to reflect personnel changes. Members of the team
were broken into three subgroups to research the emerging topics. Subgroups conducted indepth research to determine the plausibility and sustainability of each topic. Each subgroup
reviewed existing literature, facilitated focus groups, and administered surveys to strengthen
and refine the argument for its assigned topic and created QEP mini-plans. (See Appendix E:
Subgroup Research Specifications).

3

South Piedmont Community College
At the November 2010 QEP meeting, subgroups presented their research to the college
community and the Senior Leadership Team. Based on feedback, sub-groups continued to
revise their mini-plans. In collaboration with the SACS Oversight Team, QEP co-chairs
developed an evaluation rubric for constituencies to rate each of the three mini-QEPs. Rubric
criteria for topic selection included: (a) potential impact on student learning; (b) ability of the
institution to sustain the project; and (c) ability of the institution to properly assess student
learning outcomes. (See Appendix F: QEP Topic Scoring Guide).
Five workshops entitled “Face-to-Face with the QEP” were offered in Spring 2011 for faculty,
staff, and students to rate each of the mini-plans using the aforementioned scoring guide.
Advising consistently rated highest among all constituent groups.
Plan Development
During Summer 2011, Ms. Nichols accepted a new position at another institution. In Fall 2011,
Jennifer Chicosky, Developmental Reading faculty, and Makena Stewart, Student Success
Counselor, were appointed as co-chairs of a newly formed 17-member QEP Planning team
(See Appendix B for complete roster). Members were selected to serve on the planning team
based on their content expertise as it related to the QEP. The Student Government Association
(SGA) Vice President served as an ad hoc team member and provided student representation
in the planning process. The team was charged with creating an advising plan focused on
student learning while fulfilling the requirements outlined by the SACSCOC 2011 Handbook for
Institutions Seeking Reaffirmation.
Throughout the 2011-2012 school year, the team communicated regularly and sought feedback
from various constituents. Co-chairs met with the board of trustees in Fall 2011 to communicate
the development of the QEP. Also in the Fall 2011 semester, the QEP team presented
proposed student learning outcomes and activities to the Senior Leadership Team and utilized
the feedback for continuous improvement. During Spring 2012, co-chairs met with the
academic vice presidents and deans to outline potential strategies for the QEP. In February,
the team discussed possible implementation strategies with representatives from the faculty
senate. Additionally, in the Spring 2012 semester, faculty were requested to provide input
through virtual discussion forums; students were invited to participate in focus groups.
External Research and Professional Development
Ongoing research and professional development have been an integral part of the planning
process. In Summer 2011, three members of the SACS Oversight Team and one QEP co-chair
visited four colleges that had undertaken advising-related QEPs. Team members toured
advising centers on the various campuses and met with key personnel to discuss challenges
and rewards of developing an advising QEP. To gain a greater understanding of the
development process, four members of the planning team, including current QEP co-chairs and
two QEP planning team members, attended the SACS 2011 Summer Institute of Quality
Enhancement and Assessment.
In October of 2011, six QEP team members, including current QEP co-chairs and four QEP
planning team members, attended the National Academic Advising Association (NACADA)
Annual Conference. Attendees learned current research and best practices in the advising field.
Four QEP members, including current QEP co-chairs and two QEP planning team members,
also attended the 2012 NACADA 9th Annual Assessment of Academic Advising Institute to
strengthen the assessment component of the QEP.
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Communication and Dissemination of Information
Presentations were given at SPCC’s fall convocations in 2010, 2011, and 2012 to raise
awareness and provide answers about the QEP process to the college community. QEP
newsletters were distributed to all faculty and staff to provide progress updates and serve as
visual reminders. Another strategy used to inform the college was tying the QEP message to
ongoing initiatives. Examples of these connections include the distribution of surveys to program
advisory boards, discussion of the QEP at SGA-sponsored forums, and presentation of updates
to students completing institutional surveys. The team recognized the importance of process
transparency. Subsequently, a QEP website was developed, making current information
accessible to internal and external stakeholders. The following chapter provides a detailed
description of the process used to identify advising as SPCC’s QEP topic.
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III. Identification of the Topic:
Broad-based Scope
As mentioned in the previous chapter, the Quality Enhancement team conducted a multi-step
research process to identify the topic best suited to SPCC’s need to improve student learning.
The core skills survey, defined in the “Topic Exploration” section of chapter 2, was administered
to faculty, staff, students, and community members at various college functions. In all, 1,794
surveys were collected and results compiled and analyzed during Summer 2010. Analysis of the
core skills section of the survey revealed that “oral communication” had the largest gap between
importance and student-mastery. Respondents indicated oral communication was very
important for success, but students did not have a high level of mastery of that skill.
Furthermore, “written communication” was scored by participants as the second most important
core skill as shown in Figure 3.1. Since the two skills are closely related and ranked first and
second as most important for success, the decision was made to combine oral and written
communication skills into one designated topic of communication.
Figure 3.1 Results of Core Skill Survey
Importance of Core Skills Compared to Student Mastery of Core
Skills
Analysis and interpretation skills

2.06

Core Skills

Technology skills

2.43
Student Mastery

Respect for diversity…

2.03

Problem solving skills

Importance
2.66

Written communcation skills

2.81

Oral communication skills

3.43
0

1

2

3

4

Ranking Average (6 = highest level and 1 = lowest level)

The open-ended section of the survey provided another layer of input from college constituents.
Analysis of the comment section revealed several recurring themes. Although many
respondents used terms such as “registration” or “scheduling”, further analysis indicated
respondents were expressing dissatisfaction with factors associated with advising. Similarly,
phrases such as “technology” and “distance learning/online” were used interchangeably to
express concerns with the online learning environment. Figure 3.2 illustrates the top ten themes
identified by survey results using respondent verbiage.
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Figure 3.2 Themes of Open Ended Responses
Topic

Total

Technology

314

Scheduling

287

Registration and Advising
Classroom Activities
Program Issues

274
207
190

Distance Learning/Online

156

Instructor
Course Setup/ design

136
129

Technology/Equipment/Software

124

Communication

118

Narrowing the Topic
It was ultimately decided to explore the feasibility of the following as sustainable topics for the
QEP: Distance Learning, Oral/Written Communication Core Skills, and Advising. In August
2010, these three topics were presented at SPCC’s fall convocation. Faculty and staff ranked
the three topics in order of importance, using an audience response survey system. In all, 104
members participated in the ranking of the topics. As evidenced in Figure 3.3, the ranked order
of the topics was (1) advising, (2) communication core skills, and (3) distance learning.
Figure 3.3 Results of Convocation Interactive Survey
26%
61.5%
12.5%

Advising/Registration
Distance Learning
Communication Core Skills (oral and written)

During the Fall 2010 semester, the team split into three subgroups, each focusing on one of the
above-mentioned topics. Subgroups utilized existing institutional data and conducted additional
research to strengthen the arguments for their respective topics as the possible QEP. Examples
of additional research included focus groups and surveys administered to faculty, staff,
students, and community members. Data collected provided further evidence in support of the
respective topics as institutional needs. The three subgroups utilized their findings, each
creating a QEP “mini-plan.”
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Co-chairs presented each of the three mini-plans in a series of workshops entitled, “Face-2Face with the QEP” (See Appendix G for Face-2-Face Marketing Poster). QEP co-chairs
presented information at five workshops held on both campuses during the week of March 1417, 2011. These workshops were open to the public and attended by students, faculty, staff,
trustees, and community stakeholders. A scoring guide allowed participants to evaluate topics
according to criteria deemed pertinent for success of the QEP. The scoring guide was based on
a 5-point Likert scale. Participants were asked to rate their level of agreement on different
criteria as follows: (5) strongly agree, (4) agree, (3) neutral/unsure, (2) disagree, and (1) strongly
disagree. A higher score demonstrated favorable ratings. Examples of rating criteria included
the QEP’s ability to support the college’s vision, enhance student learning, and positively impact
the community. Participants were asked to tally the number of strategic initiatives and core
values likely to be addressed by the implementation of each potential topic. Due to the
importance of tying the QEP to college values and strategic initiatives, these items were
weighted by doubling the score. The strategic initiatives may be found in Appendix H. Scores
were totaled, with 73 considered a perfect score. In all, 97 scoring guides were returned. The
scoring guide can be found in its entirety in Appendix F. Figure 3.4 shows the mean score for
each of the criteria used to rate the three QEP mini-plans.
Figure 3.4 Mean Scores of QEP Mini-Plans by Criterion
Criterion
QEP enhances student learning
QEP supports vision
QEP outcomes
QEP strategies
SPCC resources
QEP - new problem
QEP data
QEP impact
QEP focused
Strategic Initiatives
Core Values

Advising

Communication

4.52
4.34
4.07
4.09
3.54
3.65
4.23
4.11
4.07
6.11
14.02

4.32
3.99
3.96
3.98
3.41
3.54
3.88
4.15
3.86
6.66
12.91

Distance
Learning
3.96
3.73
3.74
3.67
3.69
3.53
3.90
3.40
3.51
5.57
11.44

Scores were ranked as follows: Advising, Communications, and Distance Learning. Further
analysis was conducted to determine if results varied among faculty, staff, and students.
Disaggregated scores indicated the ranking order was consistent, irrespective of the constituent
group. Figure 3.5 displays a visual representation of the overall mean score for each topic.
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Figure 3.5 Mean Scores of Mini-QEPs by Topic

Total Score Averages
58

56.75

56

54.63

54
52
50.13
50
48
46
Advising

Communication

Distance Learning

The results of the analysis were presented to Senior Leadership Team (SLT) on March 28,
2011. After reviewing the information and previous data collected, SLT supported the
recommendation to officially select academic advising as the QEP topic.
Institutional Research on Academic Advising
During both topic selection and planning phases, the QEP team closely examined institutional
data on academic advising. National and institutional surveys were used to identify areas of
improvement. SPCC’s performance on these surveys has consistently shown advising as an
area that needed improvement to enhance the success of students as well as the institution.
National Survey: SENSE
In 2008, SPCC participated in the Survey of Entering Student Engagement (SENSE). The
SENSE serves as a tool to aid colleges in identifying factors contributing to persistence among
first year students. Analysis of survey results showed multiple concerns with academic
advising. At 49 percent, nearly half of SPCC students reported that they never used academic
advising/planning. The majority of respondents were not aware that they even had an advisor.
Almost three-fourths of respondents answered “no” to the following: “a specific person is
assigned to you so you could see him/her each time you needed information or assistance.”
Given this lack of awareness of advising support, it is not surprising that 45 percent of students
who responded cited friends, family, and others students as their main advising source.
Students who did seek advising support experienced challenges in having their needs met as
evidenced by data showing only 26.8 percent of respondents reporting they were “very or
completely satisfied with academic advising.” Less than half of respondents indicated receiving
assistance with goal setting, an established student need on the SENSE survey. Furthermore,
68 percent of respondents disagreed or strongly disagreed that “a college staff member talked
with me about my commitments outside of school to help in figuring out how many courses to
take.” With a disconnection between student needs and college advising practices, the building
of advising relationships is challenging, if not impossible.
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National Survey: CCSSE
In Spring 2011, SPCC participated in the Community College Survey of Student Engagement
(CCSSE). As cited on the CCSSE website, the survey “assesses institutional practices and
student behaviors that are correlated highly with student learning” (Center for Community
College Student Engagement website). The instrument uses five benchmarks to describe
college performance on various dimensions: Active and Collaborative Learning, Student Effort,
Academic Challenge, Student-Faculty Interaction, and Support for Learners. The Support for
Learners (SL) benchmark encompasses items related to support services such as academic
advising. While all scores were above the national average of 50 percent, students rated
“Support for Learners” significantly lower than the other benchmarks. Figure 3.6 illustrates how
SPCC’s Support for Learners mean score compares to SPCC’s rating on other CCSSE
benchmark scores.
Figure 3.6 SPCC 2011 Mean CCSSE Benchmark Scores

CCSSE Benchmark Means
60
59
58
57
56
55
54
53
52
51
50
49

Active & Collaborative
Learning
Student Effort
Academic Challenge
Student-Faculty Interaction
Support for Learners

Institutional: SPCC Non-Completer and Climate Surveys
SPCC uses a non-completer survey to request feedback from former students who have not
reenrolled for two consecutive semesters. The 2010 non-completer survey revealed that 30.2
percent of responding stop-out students cited dissatisfaction with the quality of academic
advising as a contributing factor to their lack of enrollment. While respondents did not identify
specific problems with academic advising, other institutional surveys indicate potential
weaknesses in college processes related to advising. For example, SPCC administered a 2010
climate survey which showed 42.6 percent of faculty/staff disagreed or strongly disagreed that
there is appropriate cross-training to “get the job done” in the absence of others.
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Institutional: Faculty and Student Advising Surveys
The initial QEP advising subgroup conducted both a faculty and a student survey in Fall 2010.
The QEP Student Survey reported 42.6 percent of student respondents have never met with an
advisor. When asked to provide a reason for not meeting with their advisor, 30.2 percent of
respondents reported that they did not know who their advisor was. The QEP Faculty Survey on
Advising revealed only 22 percent, about 1 in 5, of responding faculty were confident advising
students in programs different from their discipline. This compared to 77.1 percent, a little over 3
in 4, who felt confident advising students in their own programs. Additionally, several themes
emerged in the open-ended comments, including:





The need for overall comprehensive advising training/professional development
Faculty request for an advising handbook/manual
Request for procedural training on Datatel (student data warehouse system)
Request for more developmental training on student needs

The QEP planning team conducted similar surveys in Fall 2011 to clarify areas of need within
academic advising. A five-point survey was administered through the online learning
management system, Moodle, which asked students to rate their level of agreement on their
advising experiences at SPCC. Participants were given the directions to rate each statement as
follows: (5) strongly agree, (4) agree, (3) neither agree nor disagree, (2) disagree, (1) strongly
disagree.
The survey yielded a response rate of 549 participants indicating a high interest in the topic in
comparison to previous student surveys administered by the institution. While students were
eager to voice their opinions, it was interesting to note roughly a quarter of participants selected
3’s for a majority of the survey items demonstrating some uncertainty and ambivalence about
the advising process. Figure 3.7 presents the results of selected survey items which illustrate
both student uncertainty and limitations in the current advising process.
Figure 3.7 QEP Fall 2011 Student Survey-Select Response Items
Survey Item
I attend meetings with my advisor prepared with questions and topics for
discussion.
I am provided with consistent advising information from all SPCC
personnel.
My advisor refers me to a variety of resources to enhance my college
experience.
My advisor allows me to be an active partner in the advising experience.
I feel that my advisor helps me clarify my educational and career goals.
My advisor takes into consideration my personal interests and abilities in
helping me to develop an educational plan.
I seek academic advice from individuals who are not my advisor (family,
peers, instructors, counselors).
* Average rating based on a 5 point scale
**Survey item is a nonpositive whereas a high rating average is disfavorable.
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Rating Average*
3.37
3.64
3.75
3.85
3.78
3.75
4.10**
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The QEP planning team developed and administered a faculty advising survey in Fall 2011.
The instrument was administered to 50 full-time faculty members electronically via the
curriculum faculty email distribution list. The survey was completed by 45 respondents. Similar
to the student survey, faculty were asked to rate their level of agreement on their advising
experiences at SPCC. Participants were given the directions to rate each statement as follows:
(5) strongly agree, (4) agree, (3) neither agree nor disagree, (2) disagree, or (1) strongly
disagree. Responses echoed previous concerns regarding lack of training on advising theory
and a limited understanding of their advisor role. When asked about advising interactions at the
college, 80 percent of the respondents agreed or strongly agreed that “advisor-advisee
interactions at SPCC are mostly limited to issues dealing with student registration.” With
misconceptions of an advisor’s scope of responsibilities, it is challenging for faculty to
understand the rationale and importance of teaching student development strategies during
advising interactions. Select response items presented in Figure 3.8 illustrate the prescriptive
advising culture currently fostered at SPCC.
Figure 3.8 Fall 2011 QEP Faculty Survey-Select Response Items
Survey Items
SPCC advising procedures incorporate best practices in the field of
advising.
Advising students and teaching students are one and the same.
SPCC advisors encourage elements of developmental growth such as
critical thinking, self-reflection, and decision-making in students during
the advising process.
SPCC advisors are well-informed about the various resources and
support services available to students.
SPCC personnel provide students with consistent information on
advising concerns.

Average Rating*
2.29
2.49
2.93

2.84
2.09

*Average Rating based on a 5 point scale

In Spring 2012, the QEP planning team collaborated with the Director of Student Activities and
academic deans to conduct student and faculty forums. In all, 14 seated student forums were
held with a total of 97 students participating. Additionally, two virtual faculty discussion boards
were created by the academic deans to promote faculty engagement in the planning process.
Feedback from student forums helped refine learning outcomes and delivery processes for the
enhancement plan. During each of the 14 student forums, five key questions were posed:






What services would you expect to receive from an advising center or academic
advisor?
When scheduling appointments to meet with an advisor, what times best meet your
needs?
What are some topics you would like to receive guidance on or discuss with your
advisor?
What do you see as your role in the advising relationship?
What do you see as your advisor’s role?

Analysis of the feedback revealed several common themes:



Opportunity to build a supportive relationship with an advisor
Varied school and work schedules; need for appointment scheduling
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Assistance with selecting appropriate courses
Graduation requirements
Career guidance
Future planning and long-term goal setting
Request for student support resources

Students seemed to understand the advisor’s role as one to provide guidance and support.
However, the students identified themselves as passive participants in the process. When
asked to define their role in the advising relationship, many made statements such as “[to] listen
and take advice” and “I receive info.” Additionally, a large portion of respondents either
completely ignored this survey item or simply stated “I don’t know.”
In the virtual forums, faculty were asked to share thoughts and experiences on advising
students as well as their perception of the advisor role. Faculty advisors expressed
discontentment in the current advising process at SPCC. Themes included:







Not knowing who their advisees are
Lack of time allotted to meeting with advisees
Inability to differentiate between registration and advising
Frustration with advising students outside of their academic program
No current “ownership” of advising
Inconsistency among faculty in the frequency of advising interactions

The reviewed data builds the institution’s case for an enhancement plan focusing on academic
advising services. Six members of the QEP planning team attended the National Academic
Advising Association’s (NACADA) 2011 annual conference, and four QEP planning team
members attended the NACADA 2012 Assessment of Academic Advising Institute. These
professional development opportunities generated a greater understanding and appreciation of
advising and its integral part in the student learning process. Furthermore, a review of advising
literature and participation in NACADA-sponsored events provided the team with an academic
advising theoretical framework that interconnects pedagogy, curriculum, and learning outcomes.
Defined by Crookston (1972), NACADA embraces the notion that “advising is teaching” where
advisors are facilitators of learning and students are active participants in the process. With this
as a guiding philosophy, SPCC has developed TRAC: Teaching Responsibility, Readiness, and
Resourcefulness through Advising Connections. Just as a transit track lays out a distinct path
for reaching a desired destination, TRAC provides students and advisors a clear course of
action to achieve academic success. Additionally, the notion of the three “Rs” is widely used to
summarize the foundational skills for student learning. The QEP team adopted this concept to
explain the foundational skills that are necessary to be a successful student. The incorporation
of the three Rs (Responsibility, Readiness, and Resourcefulness) into the educational track will
increase a student’s likelihood of successfully reaching his/her final destination.
The following chapters outline desired student learning outcomes, process delivery outcomes,
and implementation strategies designed to improve the environment supporting student learning
in the area of academic advising.
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IV. Desired Student Learning Outcomes:
TRAC: Teaching Responsibility, Readiness, and Resourcefulness through Advising
Connections is a comprehensive plan designed to address institutional needs as related to
academic advising. The plan will focus on educating students in the areas of advisee and
advisor responsibilities, college readiness, and student resourcefulness, as well as refining the
advising delivery process.
The vision of TRAC is to create a new culture surrounding academic advising at SPCC. The
first step in the process will be to establish an Academic Advising Department. Members of the
QEP team attended the NACADA 2012 Assessment of Academic Advising Institute, which
provided foundational training and a framework for developing student learning outcomes and
advising process delivery. Team members were able to refine the values, vision, and mission of
academic advising at SPCC while also connecting it to the college mission and strategic plan.
The college strategic plan is available in Appendix H.
The college mission of “learning, student success, and workforce and community development”
ties directly to the initiatives of the strategic plan. The first initiative of the institution’s strategic
plan describes the college’s commitment to learning, stating SPCC will:




Create measurable change in individual learners by engaging them as full partners.
Increase options for learning as defined by the needs of the individual learner.
Develop an exemplary learning-centered campus climate for employees, students, and
visitors.

The QEP is devoted to fulfilling the outcomes of the strategic plan’s first initiative and preserving
the focus on learning; thus, TRAC’s mission is to educate and empower students in achieving
academic and career success through intentional advising partnerships, meaningful learning
opportunities, and purposeful self-discovery. Figure 4.1 shows the advising mission statement
as it relates to the values and vision developed for the Academic Advising Department.
Figure 4.1 Values, Vision, and Missions Statements of Academic Advising Department
Value
Academic advising at SPCC values and supports student development, goal setting, and the
advising relationship.

Vision Statement
SPCC academic advising fosters a culture where “advising as teaching” is an integral part of the
learning process.
Mission Statement
Academic advising at SPCC educates and empowers students to achieve academic and career
success through intentional advising partnerships, meaningful learning opportunities, and
purposeful self-discovery.
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In order to achieve the mission, the team developed six goals to guide the department. Goals
were adapted from the Council for the Advancement of Standards in Higher Education’s
guidelines and standards on academic advising programs (CAS, 2008). Figure 4.2 identifies
these goals as they are mapped to SPCC’s strategic initiatives. (Please refer to Appendix H for
the strategic plan.)
Figure 4.2 Goals for Academic Advising at SPCC
Academic Advising Goals
G-1
G-2
G-3
G-4
G-5
G-6

Goal 1: Promote student growth and development.
Goal 2: Provide consistent information regarding institutional,
general education, and major requirements.
Goal 3: Discuss and clarify educational, career, and life goals.
Goal 4: Connect students with educational, institutional, and
community resources and services.
Goal 5: Collect and distribute data about student needs and
performance for use in institutional decisions and policy.
Goal 6: Reinforce student self-direction and self-sufficiency.

SPCC Strategic
Initiatives
1.1-A
1.1-B
1.2-A
1.2-B
4.1-A,4.3-A, 4.4-A
1.1-A

The conceptualization of the values, vision, mission, and goals led to the formation of the
objectives for the QEP. The objectives are three-fold: Students will be responsible, ready, and
resourceful in all academic endeavors. The desired objectives, shown in Figure 4.3, target the
cognitive and behavioral skills necessary to meet the goals.
Figure 4.3 Student Learning Objectives
Student Learning Objectives
Student Learning Objective 1: Responsibility
Students will fulfill their responsibilities throughout the advising process.

Student Learning Objective 2: Readiness
Students will design an academic plan to achieve their educational goals.

Student Learning Objective 3: Resourcefulness
Students will determine the most appropriate resources that are pertinent for their academic
success.

Student learning outcomes were then mapped to the objectives and goals of the advising
department. Learning outcomes 1-4 have been mapped to goals 1 and 6; learning outcomes 510 have been mapped to goals 1, 2, and 6; and learning outcomes 11 and 12 have been
mapped to goals 1, 4, and 6. Figure 4.4 maps the desired learning outcomes to the goals.
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Figure 4.4 Mapped Learning Outcomes
Goals
G-1
G-6

Student Learning Objective
Responsibility: Students will
fulfill their responsibilities
throughout the advising
process.

G-1
G-2
G-6

Readiness: Students will
design an academic plan to
achieve their educational goals.

G-1
G-4
G-6

Resourcefulness: Students
will determine the most
appropriate resources that are
pertinent for their academic
success.

Student Learning Outcomes
S-1: Differentiate their role from their advisors
S-2: Schedule appointments with advisors
S-3: Attend advising appointments
S-4: Create questions to discuss with advisor
during their appointment
S-5: Identify an educational goal
S-6: Differentiate between the purpose of general
education, major, and elective courses
S-7: Define pre/co-requisites
S-8: Identify graduation requirements
S-9: Interpret their degree audit
S-10: Create an academic plan
S-11: Identify resources available at college
S-12: Create a list of resources needed for student
success

In addition to student learning outcomes, the team recognized the importance of the advisor’s
learning in the advising process. The desired process delivery objectives are found in Figure
4.5.
Figure 4.5 Process Delivery Objectives
Process Delivery Objectives
PDO-1: Advisors will teach students the processes related to advising.

PDO-2: Advisors will assist students with accuracy in the development of their educational plans.

PDO-3: Advisors will connect students with appropriate resources.

Process delivery outcomes were then mapped to the objectives and goals of the advising
department. Delivery outcomes 1 and 2 have been mapped to goals 2 and 5; delivery outcomes
3 and 4 have been mapped to goals 1, 3, and 6; and delivery outcomes 5 and 6 have been
mapped to goals 4, 5, and 6. Figure 4.6 maps the desired delivery outcomes to the goals.
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Figure 4.6 Mapped Delivery Outcomes
Goals

Process Delivery Objectives

G-2
G-5

Advisors will teach students the
processes related to advising.

G-1
G-3
G-6

Advisors will assist students with
accuracy in development of their
educational plans.

G-4
G-5
G-6

Advisors will connect students with
appropriate resources

Process Delivery Outcomes
P-1: Identify policies and procedures in advising
P-2: Increase student satisfaction with advising
P-3: Review educational plans
P-4: Decrease in number of classes taken
outside student’s program of study
P-5: Identify functions of student campus
resources
P-6: Refer students to appropriate campus
resources

For SPCC to meet the goals and learning outcomes outlined for the advising department,
multiple learning strategies will be required. The success of TRAC is dependent on the validity
of the strategies that will be implemented to produce the desired student learning and process
delivery outcomes. The following chapter discusses theories and best practices that guided the
development of TRAC as the Quality Enhancement Plan.
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V. Literature Review and Best Practices:
Defining Advising
In order to appreciate fully how advising enhances the learning environment, the reader must
first understand how practitioners in the field have defined it. O’Banion (1994) states that
“advising is a process in which advisors and advisees enter a dynamic relationship respectful of
the students concerns. Ideally, the advisor serves as teacher and guide in an interactive
partnership aimed at enhancing the student’s self-awareness and fulfillment.” Other scholars
view advising as a “systematic process based on a close student-advisor relationship intended
to aid students in achieving educational, career, and personal goals through the use of the full
range of institutional and community resources” (Winston, Enders, & Miller, 1982). More
recently, academic advising was described as the “process of information exchange that
empowers students to realize their maximum educational potential. The advising process is
student-centered and will result in the student gaining a clearer understanding of himself/herself,
and the experience of higher education” (University of Michigan-Dearborn advising website,
2012). Advising practices have evolved throughout the decades, but at its core, advising
remains focused on empowering students through strong advisor-advisee connections.
Aspects of Developmental Advising
Theory must be personalized and adapted to reflect the individuality of each institution
(Williams, 2007). With its general definition and multiple interpretations (Hendley, 1999),
developmental advising is an example of a theory that is well suited for institutional adaptation.
The QEP team reviewed interpretations and approaches to developmental advising and
extracted the key components that met the needs of SPCC to create one cohesive advising
plan.
Advising theory is often applied to the university setting (Tinto, 1999; Pascarella & Terenzini,
1991), but a closer reading of the research supports the application of developmental advising
theory to the community college population. First coined by Crookston (1972), developmental
advising is the view that an institution is “an intellectual learning community with which
individuals and social systems interact in and out of the classroom and utilize developmental
tasks within and outside the university for personal growth.” With the community college’s
commitment to educating the non-traditional student, the personal aspect of developmental
advising allows the institution to meet the needs of a diverse population. King (2005) echoes the
concept of working with the whole person and stresses the importance of meeting students at
their current stage in life.
Building these personalized connections is often overlooked and difficult to accomplish with the
transient student body of the community college. However, developmental advising practitioners
suggest that the power lies within the ability of the institution to build these relationships. Frost
(1994) states, “In an environment often criticized for not providing coherent connecting points for
students, advising establishes a one-on-one relationship between a student and a faculty
member.” Furthermore, Habley (1994) acknowledges “academic advising is the only structured
activity on the campus in which all students have the opportunity for on-going, one-to-one
interaction with a concerned representative of the institution.”
The first year is particularly important in establishing this connection. Tinto (1999) writes,
“Advising must be woven into the fabric of the freshman year in ways that promote student
development and that provide clear, consistent, and accurate information that is easily
accessible to students.” Social integration such as frequent interaction with faculty is to the
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benefit of not just the student but the institution as well (Pascarella & Terenzini; 1991; Astin,
1999;). “Students are more likely to stay in schools that involve them as valued members of the
institution. The frequency and quality of contact with faculty, staff, and other students have
repeatedly been shown to be independent predictors of student persistence” (Tinto, 1999).
Yet the advising connection should be viewed as more than just a chance meeting; it is an
intentional interaction in which teaching and learning occur. Throughout the advising process
advisors have opportunities to teach students how to be successful in college. “Teaching
students to understand the meaning of higher education, teaching students to understand the
purpose of the curriculum, and fostering students’ intellectual and personal development toward
academic success and lifelong learning” are among a few of the lessons taught through
academic advising (NACADA, 2004). Crookston (1972) states that teaching “includes any
experience in the learning community in which teacher and student interact that contributes to
individual, group, or community growth and development and can be evaluated.” Decades later,
Lowenstein (2005) draws parallels between the professions, stating that the excellent advisor
prepares in the same way that the excellent teacher does. A further review of the research
(Ryan, 1992; Hurt, 2007; Wallace, 2007) produced the following recurring theme: at the crux of
understanding advising is the acceptance that teaching and advising are one and the same.
While developmental advising is not without limitations, general knowledge of the field provides
the backdrop for day-to-day practices (Hendey, 1999). This knowledge, paired with practical
applications of advising, results in strategies for the community college population.
Strategies for Academic Advising
Since a course of action is driven by student needs, rather than institutional needs (Frost, 1994),
strategies must be selected that aid students in achieving desired learning outcomes. A review
of the literature indicates several advising strategies to help students obtain success.
Pre-Advising
“Front-loading” or pre-advising before course enrollment often results in student success
(McGann Culp, 1994). A study by Seidman (1991) found that students who underwent pre- and
post-admission advising and met with their advisors an additional two times over the course of
the first semester had a 20 percent higher persistence rate. Clarification of major selection
before course enrollment is crucial even for students who are not considered “high risk”. This
occurs for several reasons. Cuseo (2005) reports that oftentimes when students declare a major
their decision is “premature, unrealistic, and uninformed.” Students in community colleges often
have not developed the self-knowledge to select a major that is most aligned with their interests
and abilities. Additionally, financial restraints play a factor. Students in community colleges
generally have to declare a major in order to receive financial aid. Yet students are able to
receive aid only for courses taken within their major (Gregory & Zabokrtsky, 2009). As a result,
some students arbitrarily choose a major to secure funding and enroll in a full semester of
courses. Later, these students seek to change their major and realize they have prematurely
reached the financial aid “ceiling” before having reached their goals. (Gregory & Zabokrtsky,
2009). Advisors must be aware of these barriers and develop methods to advise students prior
to their initial semester enrollment.
Providing Basic Information
At-risk students are defined as those students who are academically underprepared, pose
individual risk factors, experience familial and/or social risks, and are a part of the millennial
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generation (Miller & Murray, 2005). The community college is generally comprised of firstgenerational, commuter, and underprepared populations. Due to this unique composite,
advisors must often focus on providing basic information such as postsecondary terminology,
purpose of developmental coursework, and development of a course schedule (King, 2002).
Tools such as an academic advising syllabus or planning worksheet help students to remember
the information provided.
Group Advising Opportunities
Group advising provides an opportunity to disseminate this basic information to a large group of
students in a minimal amount of time. Bentley-Gadow and Silverson (2005) advocate for this as
a “cost-efficient, manageable system that provides targeted advising services to students during
their first year on campus.” By providing group-setting opportunities, students gain answers to
rudimentary questions in their first year. Advisors are then free to work with returning students
individually to offer more career and goal-focused advising.
Additionally, using a group advising strategy offers opportunities for peers to connect with both
one another and the advisor. Ryan (2010) states that group advising may also have a norming
effect on many first-generational students who are disengaged and focused on their own
individuality rather than their educational futures. The process of meeting with their peers who
have similar interests but more educational experience allows students to assimilate to the
expectations of higher education. “Group advising provides these [first-generational] students
with the opportunity to interact with students who have less extreme viewpoints, listen to their
questions, and view their interest in learning about academic options” (Ryan, 2010). This
strategy also allows for an initial interaction with an advisor that is less intimidating than a oneon-one meeting in a faculty member’s office.
Developing an Academic Plan
A study by Gant (2011) found that students enrolled in career and technical education courses
were more likely to graduate in a three-year timeframe if they developed an academic plan. It is
also important to note the timing for creating this plan. Students who developed and had a
degree completion plan on file with the registrar during the first semester were more likely to
reach their graduation goal. Additionally, the researcher found that those students who had
access to their faculty advisor had higher rates of graduation. With an advisor’s assistance,
students need to build a success plan, a detailed outline of the coursework expected of them
including developmental classes (Miller & Murray, 2005). Advisors should provide support and
review a student’s educational plans during the course of the semester to make sure students
are on track to meeting their objectives (Miller & Murray, 2005). Using developmental and active
learning strategies, professional and faculty advisors can help and empower students to
understand their choices when creating a plan as they relate to their career, program, and
course selections (Ryan, 1992).
Organizational Structure
Organizational structure is an important element when developing an advising program. First, it
is important to define who is responsible for advising. While advising at four-year institutions
often falls under academic affairs, it is not unusual for advising at community colleges to report
to a student affairs administrator (King, 2002). It is also essential to have personnel in clear
leadership for advising to keep the program afloat. A director of advising is necessary to see
common themes and critical areas of need in the advising process. “It is the program director
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who is uniquely positioned to review all individual advisors evaluations and see the ‘big picture’;
advisement as a total program” (Cuseo, n.d.).
According to Miller (in press), advising structures are varied and many institutions report using a
“hybrid” model. A review of other North Carolina community colleges found that several sister
institutions showed increases in student persistence with the addition of a centralized advising
center for first-time or special population students (NCCCS, 2009). These institutions then allow
returning students to meet with a faculty advisor. This may be true for multiple reasons. First,
the structure promotes communication across all divisions by having a source that is
responsible for disseminating information. Additionally, the shared structure takes advantage of
the expertise of faculty, while relying on an advising center to serve the special students such as
first-time and undecided (Pardee, 2004). More importantly, the shared model changes the
culture of advising on campus by promoting an “acceptance of a broader understanding that
campus approaches to advising must be systematic and collaborative” (King, 2002).
Although there is often confusion about the role of the counselor versus the advisor in
community colleges, literature cautions on maintaining a clear distinction between the
responsibilities of both groups. King (2002) states the importance of differentiating the roles of
counselors from advisors. “Students are coming to community colleges with more and more
personal issues – substance abuse, prior incarceration, abusive relationships to name a few.
Counselors need to be available to provide necessary support services to students most at-risk.
Importance of Professional Development
In order for advisors to be able to provide students with accurate information consistently, they
need training and professional development. Koring (2005) writes, “Advisor training is the
foundation of any advising program”. To ensure advisors receive the most effective training,
ongoing opportunities for development over time should be available. Short-term, day-long
informational trainings do not give advisors the relational skills that are needed to meet student
needs (Folsom, Joslin, & Yoder, 2005). Students consistently point out that they would like an
academic advisor who is “accessible, knowledgeable, personable, and served as a mentor”
(Cuseo, n.d.). With appropriate training, advisors can develop and nurture relationships that will
help students be successful in achieving their academic, career, and life goals.
During training, advisors will gain a better understanding of the multiple roles played by the
community college student and how their different roles impact academic performance.
Acknowledgment of unique circumstances can be instrumental in alleviating students’ fears and
concerns about attending college (Skorupa, 2002). An increased awareness of student needs
will help advisors connect students to campus resources. King (2002) emphasizes the
importance of advisors being knowledgeable of resources and referral sites not only within the
campus but also in the community. Strengthening connections within the institution will support
students and make them more successful.
Learning Outcomes for Academic Advising
Determining what students should know, be able to do, or value is the basis to setting learning
outcomes in academic advising (Nutt, 2004; Campbell et al., 2012). A review of literature shows
that the skills students need to be successful can be learned through the advising process.
Few students instinctively know or value the process of advising; thus, it is the advisor’s role to
teach students how to be responsible advisees (Wallace, 2007). This is especially true for
students who are academically underprepared, as they are often unaware of how to navigate
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the higher education system. These students must be made aware of their responsibilities and
what is expected of them as well as the role of their advisor (Miller & Murray, 2005). “Academic
advising is a process of teaching students how to become responsible consumers of their own
education” (Noel-Levitz, 1997). It is imperative for students to make early connections with an
advisor and develop relationships in order to understand their roles and responsibilities as
college students. When students learn what is expected of them, the benefits are great. The
lessons on responsibility empower students and are also transferable to other areas of their
lives (Wallace, 2007). As Frost (1994) writes, “Responsible students seemed to know where
they are going [and] spend whatever time and energy it takes to achieve their goals.”
In addition to responsibility, students must also learn how to develop a plan. An academic plan
gives students direction in how to achieve their goals (Tinto, 1999, Nutt, 2003). It also allows
students to critically think about their academic goals and how their decisions will impact their
ability to achieve them (Weisman & Messitt, 2010). Teaching students to develop an academic
plan helps them to become mentally ready for the journey ahead.
Lastly, students must learn about resources that are at their disposal for college success. A
limited chance exists for students to use resources when they are uninformed about how to
access them, their functions, and sometimes their existence. Advisors must teach students how
to connect with their resources. This connection increases student involvement which correlates
with student persistence (Astin, 1999).
Assessment of Advising
Evaluation and assessment of academic advising is essential in providing direction for change
and continuous improvement. “The more often we are able to present research indicating that
what we do [advising] matters, the more valuable we become to the institution and to higher
education as a whole” (McFarlane, 2009). Effective assessment practices enhance learning and
improve teaching in the academic advising process.
Learning outcomes shape not only the learning and process delivery strategies, but also the
methods to assess them. Mapping and measuring learning and process delivery outcomes help
ensure desired goals are achieved for both the student and institution (Nutt, 2004). Assessment
of the outcomes provides evidence that students are indeed learning and that the advising
process is effective.
Institutions face many challenges in establishing a culture of advising assessment. One
obstacle to overcome is the utilization of a control group. Although exploring new strategies may
provide potentially beneficial services to a select group of students, the question is often raised
about the ethics of using a test environment in higher education since the control group may
suffer. McFarlane (2009) states that “using the existing or current method of advising as a
control group, research can be done to test new ideas and strategies for achievement.” Another
challenge is setting realistic and attainable expectations for students and advisors. Robins and
Zarges (2011) suggest the following: “If assessment of academic advising is being conducted
for the first time, it may be beneficial to identify the initial process as gathering baseline or
benchmarking data, and to not initially set minimum criteria.” Institutions also struggle with
validating their results. Many rely on single measures, such as satisfaction surveys, which yield
limited results. Oftentimes, the full advising process cannot be fully measured or even
comprehended by using one dimension of measurement such as a survey (Robbins & Zarges,
2011). Institutions are encouraged to use multiple measures to assess achievement of learning
outcomes. By using multiple measures, institutions may “clearly demonstrate that academic
advising is more than student satisfaction” (Nutt, 2004).
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Summary
Advising is based on teaching and learning, making connections, and empowering students.
Effective advising practices include tailoring strategies, providing professional development for
advisors, and building organizational support. Learning outcomes must be established and
assessed to ensure quality advising. The following chapter demonstrates the practical
application of literature reviewed for the Quality Enhancement Plan.
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VI. Actions to be Implemented:
Through the research process, the team realized that several institutional barriers were in place
that inhibited the ability of students and faculty to make advising connections. Now equipped
with knowledge built on a solid foundation of advising theory and best practice, the team has
developed a QEP that will strengthen academic advising at the organizational, advisor, and
student levels. TRAC: Teaching Responsibility, Readiness, and Resourcefulness through
Advising Connections focuses on five key strategies that will remove barriers impeding
student learning in academic advising: (1) placing an organizational emphasis on advising, (2)
restructuring the advising process to create intentional partnerships, (3) integrating technology
into the advising process to increase efficiency, (4) fostering a culture where “advising is
teaching” through professional development, and (5) redistributing advising loads to strengthen
advising connections.
Strategy 1: Organizational Emphasis on Advising
Currently at SPCC, the term “advising” is synonymous with registration. After admission,
students are prescriptively advised during the registration process by counselors and available
faculty advisors. The faculty member working with the student is often based on convenience
rather than specialization due to the focus on meeting registration needs. Additionally, students
who enrolled for a fall term are registered by college counselors due to faculty not being
available during the summer months. Students are assigned to a cluster of faculty advisors
based on their program; however, no training is given to students on how to identify their
advisor, utilize services, or the benefits of advising. Once new students begin their first
semester, little to no interaction with their assigned faculty advisor occurs, unless the student
initiates a meeting. Oftentimes, students are uncertain of the process and request assistance
from a counselor or peer. This is standard practice until the registration period when students
are encouraged to discuss their course selections with their faculty advisor. During this time,
typically known as “advising month”, few students take advantage of this service. As indicated
by institutional research, various factors play a role in the limited engagement in “advising
month”: advisor assignment ambiguity, uncertainty on when and where faculty are available for
advising, and an overall lack of clarity on the process. In essence, advising functions as an
afterthought. Figure 6.1 demonstrates the prescriptive aspects of advising in the current
process.
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Figure 6.1 Current Advising Process

Current Model: Prescriptive Advising
Admissions
Students complete the admissions process.

1st semester and subsequent semesters
Registration
New students attend open registration days to a
create course schedule.
Returning students can attend an optional
meeting with their faculty advisor during “advising
month” and self-register using the student active
campus portal.

To shift the college’s perception from advising being an extension of registration to an ongoing
process of student development, an emphasis must be placed on advising by the institution.
The first step will be to create a hub for information and resources as well as ownership for the
advising process through the establishment of the Academic Advising Department. From an
organizational standpoint, the advising department will be housed in the Student Services
Division. The department will communicate to SPCC students and personnel about advising
processes, as well as coordinate student and faculty advising responsibilities.
The college will establish an advising center on both the Old Charlotte Highway (OCH) and the
Polkton (LLP) campuses. A virtual advising center will also be created to serve SPCC’s distance
education learners. The virtual center will be hosted on an advising webpage and feature live
chat capability. A new position will be created for a Director of Advising who will oversee daily
operations of the centers. In order to prevent the Director’s daily routine from becoming
encumbered with clerical tasks, an Advising Coordinator will provide assistance to the Director
as well as academic advising to students during high volume times. A full description of the job
duties for the Director of Advising is located in Appendix I-a. A job description for the Advising
Coordinator is included as Appendix I-b. Each year a cohort of faculty advisors will be selected
to staff the advising centers through an application process and with supervisor approval. These
faculty members will receive the following compensation for their additional service to the
college:


Direct payment to Master Advisors will be provided in the form of a $1000 stipend during
each of the spring and fall semesters (in addition to course release) and a $1440 stipend
during the summer semester. Since course release is not offered during the summer
semester, the summer stipend reflects the equivalent of teaching a three credit hour
course.
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Course release will be granted to Master Advisors during each of the spring and fall
semesters. Master Advisors will receive release from one course to be selected by their
supervisor, together with the Chief Academic Officer, in order to guarantee ample
coverage of the advising centers. The budget reflects an annual allocation of $25,920 to
academic departments for adjunct compensation which will release the cohort of full-time
faculty to serve in the advising centers.
Professional development opportunities will be provided to Master Advisors and other
faculty. Online advisor training is being developed using research and best practices in
order to provide a convenient, interactive method for faculty to have access to consistent
information and tools that enable them to provide quality advising to students. Additional
funding has been allocated for professional development travel to off campus advisor
training, including but not limited to the National Academic Advising Association
(NACADA) regional and annual meetings.

With an increased presence across the campuses through dedicated space, qualified
personnel, and organizational support, advising will transcend the predefined limits of “advising
month” and become an integral part of the institution.
Strategy 2: Redefining the Advising Process
The shift in focus and support for advising lays the groundwork for redesigning the process.
Unlike the current model, the new process will foster ongoing and continuous interactions
between the advisee and advisor beyond the scope of registration. Once in place, the centers
will serve as vehicles to address identified student success barriers such as the lack of early
connections with an advisor and students’ uncertainty of where to locate valid and reliable
information. This centers will provide support to all students, but will specifically serve as the
“advisor” for first-time students. Student contact will occur prior to registration to ensure students
are well informed of their responsibilities and choice of program prior to the start of their
academic careers.
The first point of advising will occur during orientation. The college currently uses an online
orientation video to inform students of resources and acclimate them to the college as part of
the admissions process. The online format is beneficial in that it serves distance education
students; however, the current video does not promote active student learning. To encourage
student engagement, the online orientation will be revised to incorporate student interactivity.
Students will learn about college resources and be able to answer questions about their
functions in an interactive format. During Year 1 of implementation, the QEP team will work
closely with the Assistant Director of Admissions and Testing for the re-design of the online
orientation.
Upon admission, new students will have the opportunity for pre-advisement prior to beginning
their first semester of coursework. During this pre-advising session, advisors will assist
students in creating a first semester schedule, discuss how to access instructional technology
for classes, and educate students on how to make advising appointments. In addition, the
advisor will review the expectations of advisees during their educational career. These
expectations will be outlined in an academic advising syllabus, which will be a first for the
college. A draft of the academic advising syllabus has been developed by the planning team but
will be expanded during implementation. The draft of the syllabus is provided in Appendix J.
After students register, they will be required to attend a program workshop during their first
semester. These workshops will be delivered in-person as well as virtually to serve all learners.
The workshops will be facilitated by program faculty which will create an intentional advisor26
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advisee meeting during the first semester. These introductory workshops will provide
opportunities for students to learn more about educational requirements, meet other students in
their major, and gain answers to program-specific questions. Students will learn about career
options in their fields and learn to develop their academic plans. A newly developed course
planning worksheet will be provided during the session to aid students with academic planning.
A draft template of the worksheet has been developed by the planning team but will be
expanded during implementation. The course planning worksheet draft can be found in
Appendix K.
Objectives of the program workshop:






Provide an overview of program of study
Learn about career building opportunities (co-ops, continuing education, and internships)
Identify purpose of program requirements (developmental, general, major, and elective
courses)
Understand logistics of developing an academic plan (course sequencing, pre-requisites,
and co-requisites)
Learn about academic planning tools and resources (advising website, course planning
worksheets, and college support services)

As previously mentioned, the purpose of the workshop is more than just meeting proposed
objectives. The workshop also introduces students to the faculty advisor in the comfort of a
group setting. The informal, yet intentional, meeting allows students to make a personal
connection to a program advisor without feeling intimidated. Additionally, program requirements
and career opportunities are demystified before students advance too far along their program
track.
Counselors will offer student development workshops for students on a variety of topics
including responsibility and college resources. This will provide students yet another opportunity
to be educated on learning outcomes. These workshops will be delivered in-person as well as
virtually to serve all learners. Topics that will be covered in the student development workshop
include:





What is a responsible student?
How do I schedule appointments with advisors?
What resources are available at the college?
How do I actively participate in advising?

Counselors also serve as backup support for high-risk students. Students in need of specialized
advising, such as those on academic probation status, will be referred to a counselor.
Institutional data reveals that an average of 66% of first-time students have part-time enrollment
status, with the majority tending toward 4-9 credit hours their first semester. Students will
remain in the advising center until the completion of 9 credit hours to provide part-time students
with more support as they make a stronger connection to the college through their first several
courses. Upon completion of nine credit hours, students will be assigned to a faculty advisor in
their program of study and will be able to make an appointment utilizing the student success
software. Having previously attended the program workshop, students will be prepared for a
seamless transition from the advising center to their faculty advisor. As stated by Lowenstein
(2005), students need to be encouraged to become active partners in the advising process. To
address the issue of limited engagement during advising appointments, students will be
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instructed to come prepared with questions and a draft of their completed course planning
worksheet. These expectations will be conveyed to students during the student development
workshop, program workshop, and email notification at the time of the appointment. During the
advising session, the advisor and advisee will discuss the student’s educational, career, and life
goals. The advisor and advisee will also discuss the feasibility of the student’s academic plan
and make necessary adjustments.
The aforementioned designated activities are linked to each of the 12 student learning
outcomes. Additionally, associated teaching strategies have been identified and mapped to the
student learning outcomes. These items, including a description of each teaching strategy, are
illustrated in Figures 6.2 through 6.4.
Figure 6.2 Student Learning Objective Responsibility Activities and Teaching Strategies
Student Learning Objective:
Responsibility – Students will fulfill their responsibilities throughout the advising process
Goals:
G-1: Promote student growth and development
G-6: Reinforce student self-direction and self-sufficiency
Student Learning
Teaching
Teaching Strategy
Learning Activities
Outcomes
Strategies
Description
Advisor provide individualized
S-1:
instruction to advisee in oneIndividual
Differentiate their role
Pre-Advising
on-one session in
Conference
from their advisors’
distinguishing advisor/advisee
roles using advising syllabus
S-2:
Advisor demonstrates how to
Modeling/
Schedule appointments Pre-Advising
schedule appointment using
Demonstration
with advisors
student success software
Counselors provide
S-3
information to advisees
Student Development
Attend advising
Direct Instruction including their responsibilities
Workshops
appointments
to attend advising
appointments
Counselors provide
information to advisees
S-4:
including how to create
Create questions to
Student Development Direct Instruction/ questions to discuss with
discuss with advisor
Workshops
Active Learning
advisor during appointment;
during appointment
counselors facilitate activities
such as role play to reinforce
learning
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Figure 6.3 Student Learning Objective Readiness Activities and Teaching Strategies
Student Learning Objective:
Readiness – Students will design an academic plan to achieve their educational goals
Goals:
G-1: Promote student growth and development
G-2: Provide consistent information regarding institutional, general education, and major
requirements
G-6: Reinforce student self-direction and self-sufficiency
Student Learning
Teaching
Learning Activities
Teaching Strategy Description
Outcomes
Strategies
Advisor provide individualized
S-5:
Faculty Advising
Individual
instruction to advisee in oneIdentify an educational
Appointments
Conference
on-one session in developing
goal
educational goal
Advisors facilitate group
S-6:
learning on program
Differentiate general
Program Workshop
Group Advising
requirements; students work
education, major, and
together to develop drafts of
elective courses
advising plans
Advisors facilitate group
learning on program
S-7:
requirements; students work
Identify pre/coProgram Workshop
Group Advising
together to identify pre/corequisites for program
requisites in developing
academic plan
Advisors facilitate group
S-8:
learning on graduation
Identify graduation
Program Workshop
Group Advising
requirements; students work
requirements
together to identify graduation
requirements
Advisors facilitate group
learning on program
S-9:
Program Workshop
Group Advising
requirements; students work
Interpret degree audit
together to interpret degree
audit
Advisor provide individualized
S-10:
Faculty Advising
Individual
instruction to advisee in oneCreate an academic
Appointments
Conference
on-one session in creating
plan
academic plan
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Figure 6.4 Student Learning Objective Resourcefulness Activities and Teaching Strategies
Student Learning Objective:
Resourcefulness – Students will determine the most appropriate resources that are pertinent for their
academic success.
Goals:
G-1: Promote student growth and development
G-4: Connect students with educational, institutional, and community resources and services
G-6: Reinforce student self-direction and self-sufficiency
Student Learning
Teaching
Learning Activities
Teaching Strategy Description
Outcomes
Strategies
Online orientation provides
S-11:
information to advisees
Identify resources
Online Orientation
Direct Instruction
regarding resources available
available at college
at the College
Counselors provide
information to advisees
including their responsibilities
S-12:
Direct
Student Development
to utilize available resources ;
Utilize campus
Instruction/
Workshop
students will practice
resources needed
Active Learning
accessing resources via
college website and student
success software
A mandatory advising checkpoint meeting will be designated again for students upon
completion of 30 credit hours, which will be approximately halfway through the student’s
program. This will ensure that all students remain on track to reach their academic goals. While
additional advising meetings will not be required after 30 hours, an advisor-advisee relationship
has now been established over the course of multiple semesters. Students will know how to
seek help and will be encouraged to meet with their advisor as necessary for the remainder of
their academic careers. Figure 6.5 illustrates the proposed advising process.
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Figure 6.5 Proposed Advising Process

Proposed Academic Advising Process
Prior to Initial Registration
Online Orientation
New students will participate in a redesigned online orientation that highlights college
resources. This interactive activity will incorporate advising into the admissions process.

Pre-Advising
New students are assigned to the Advising Centers. The Advising Centers offer pre-advising
and general services. The Advising Centers are staffed with “Master Advisors”, who are
faculty with additional training. Students remain assigned to the advising center until
completion of 9 credit hours.

1st Semester
Program Workshops
All students are required to attend a workshop based on their program of study during their
first semester. Program workshops will present an overview of educational requirements,
career opportunities, and academic planning. They will also provide students with an
opportunity to meet faculty advisors in their program.
Students seeking a program change will be encouraged to attend a workshop for their new
program of interest.

Subsequent semesters
Faculty Advisor Appointments

Counseling Services

Students transition from the Advising Center to
their faculty advisor upon completion of 9 credit
hours. Students are required to schedule an
appointment to meet with their faculty advisor at
this time. Students are required to meet with
their advisor again upon completion of 30 credit
hours as a check point at approximately
halfway through their program. During these
meetings advisors will aids students in clarifying
their educational goals and review their
academic plans.

Counselors will provide student
development workshop focusing on
student responsibility and
resources each semester.
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Students requiring specialized
advising services (academic
probation, undeclared, and high
school) will be referred to the
counseling staff by both the
advising center and faculty advisors
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Strategy 3: Advising Technology
The QEP planning team saw the need for integrating software into the advising process to
improve efficiency and better serve the needs of both advisors and students. Under the direction
of the Vice President of Information Systems, members of the QEP team and other college
personnel participated in demonstrations of several appointment software packages that
allowed for tracking of student advising. One software package, “Starfish Retention Solutions”,
seemed to best suit the needs of the QEP while also providing multi-functionality to be used in
other college departments. The software will allow students to schedule appointments with both
their faculty advisor and the advising center. Additionally, advisors will be able to make notes,
refer students to college resources, and make notations of their learning within the system. The
college will look to acquire the software in Year 0 of the plan.
Additionally, the College has developed a comprehensive integrative technology plan to clearly
outline when various elements of technology will be used and how they will impact the plan.
Figure 6.6 outlines this integrative technology plan.
Figure 6.6 Integrative Technology Plan
Technology

Owner

Datatel/Colleague
(Student
Information
System)

IT Colleague
Systems
Administrator

When Used in Plan
During advising sessions to
guide advisors in course
selection and academic
planning; during student
learning outcome assessment

Moodle (Learning
Management
System)

Director,
Distance
Learning

During faculty online advisor
training; during process
delivery outcome assessment

Informer (Query
and analytic
application)

Director,
Institutional
Research

At multiple stages during the
plan to extract data for
assessment

IT
Administrator

Initially by student during
academic planning process;
continuously thereafter for
registration and student
processes

GO! (Student
Active Campus
Portal)

Starfish (Student
Success
Software)

Director,
Academic
Advising,
upon hire
(Interim:
Dean,
Student
Development)

Continuously for appointment
scheduling, record keeping,
student referrals, and advising
connections by students,
faculty, and staff; during the
assessment of student
learning and process delivery
outcomes
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How TRAC Impacted
Provides degree audits to
advisors to assist in course
planning and selection during
the advising process
Provides platform for the
delivery of online faculty
advisor training and will
provide usage and mastery
information for the process
delivery outcome assessment
Extracts data from institutional
systems to allow for
assessment of student
learning and process delivery
outcomes
Allows students to house and
view academic plans,
complete registration
independently after
advisement, and access
personal information
Integrates with SIS and LMS;
education support networking;
case management; early
warning; student tracking; data
and metrics capabilities for
assessment
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The owners of these technologies collaborate regularly with one another and with senior
leadership to ensure that advising is effective. The Information Technology Department works
closely with Institutional Research and Student Services to provide continuous support for
students, upgrades for software applications, and technical assistance. Additionally, senior
leadership receives regular updates from the owners of each of the technologies and provides
any additional support needed.
Strategy 4: Fostering A Culture of “Advising is Teaching” through Professional Development
While a redefined process and institutional support are important, proper training of faculty
academic advisors is instrumental to the success of the QEP. After reviewing the literature and
NACADA events, the QEP planning team realized that effective advising practices depend on
adequate training that covers procedures as well as a sound foundation in advising theory. A
guided understanding of how teaching skills are applicable to advising, as well as how quality
advising increases student retention and persistence, is essential for implementation. The team
decided that ongoing training to demonstrate how “advising is teaching” is needed for faculty to
understand the importance of their role in the advising process. To change the culture and
improve the level of advising currently being offered, faculty and staff will be provided an
opportunity to receive professional development at various levels. Methodologies will include
four main interventions: external professional development opportunities, advising resources,
workshops, and online training modules.
Professional development opportunities will be provided to Master Advisors and other faculty to
attend external workshops and conferences. Funding has been allocated for professional
development travel to off campus advisor training, including but not limited to the National
Academic Advising Association (NACADA) regional and annual meetings.
The implementation team will develop reference tools to assist faculty advisors during the
advising process. Creation and dissemination of a handbook will enhance communication and
enable all SPCC personnel to provide consistent and accurate advising information. Reference
guides will provide documentation of established procedures and responsibilities associated
with advising. Other items, such as wallet-sized reference cards or desktop “cheat sheets,” will
be developed to provide answers to frequently asked questions.
An advising professional development track will be designed. SPCC currently offers monthly
professional development training on various job-related skills. Campus-wide advising
workshops will be added to the scheduled offerings and made available for both faculty and staff
during fall and spring professional development days. Workshops will educate participants on
theory and best practice in the field of advising as well as provide training on basic advising
principles.
While workshops will expose all SPCC personnel to advising theory, an online advising training
module will be developed to provide in-depth training to all faculty. Training will be a two-tiered
approach with basic and master levels of training. Basic training will be required for all faculty
and will provide a foundation on the developmental advising approach, overview of institutional
procedures and policies as related to advising, and basic understanding of how to work with
students to establish an active partnership.
Faculty seeking to continue their professional growth and serve in the advising centers will
complete an advanced level of training. This master training will provide faculty with crosstraining in all program areas and a deeper understanding of student development. These
faculty members will receive practicum training by serving in the advising center during the
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summer months. To continue the commitment to advising, this same cohort of advisors will
serve as master advisors for one full academic year. Master advisors will be eligible for other
benefits such as nomination for a newly created institutional “Advisor of the Year” award and
opportunities for professional development travel. Figure 6.7 provides an outline of the online
module trainings.
Figure 6.7 Online Module Training Outline
Module

1
2
3
4
5
6
7
8
9
10
11
12
13

Topics
Tier I-Basic Training
Conceptual
Developmental Advising Theory
Definitions and Terminology in Advising
Roles and Responsibilities in Advising
Informational
Understanding Policies, Procedures
Student Resources
Assessment: Understanding Advising Rubrics
Using Advising Technology
Relational
Developing Communication Skills and Active Listening
Basic Elements of Advising Appointments
Identifying Student Needs
Tier II-Master Advisor Training
Understanding AGE, AST, and AS Program Requirements
Working with First Time and Underprepared Students
Advanced Assessment of Advising SLOs and PDOs

Strategy 5: Implementation of Advising Assignments
Students are currently assigned to a cluster of advisors based on their program of study. This
ambiguity leads to student confusion, as students are uncertain of which advisor to choose or if
they need to contact all advisors. With no tracking in place, advisors are unable to identify
whether or students have met with someone from their cluster, thus compounding the
confusion. A diffusion of responsibility often occurs, as everyone is certain that “someone else”
will do the advising. In other instances, students simply select the first advisor on the list which
creates disproportionate workloads for these faculty advisors.
A variety of errors in the assignment of students to advisors exists within the college’s data
warehouse system. The college currently uses a manual process to associate multiple program
advisors with a student’s record. When a student changes his/her program of study, it is a
separate process to change the advisor’s name. With the manual input of multiple advisors,
errors often occur in which some advisors are inadvertently added or deleted. This
misinformation adds to the student’s confusion when he/she seeks out an advisor printed on the
degree audit, only to find the information is incorrect.
Students will be assigned to an individual advisor rather than a cluster, a strategy designed to
create stronger advising connections and increased accountability. Data from the Fall 2011
faculty survey indicated that faculty felt best prepared to advise students within their own field of
expertise. However, it was still deemed very important that faculty advisors carried manageable
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caseloads in order to allot adequate time to meet with students. Institutional data was gathered
to examine how program enrollment trends would impact the implementation of this strategy.
Figure 6.8 demonstrates the enrollment trends by program over the past two years.
Figure 6.8 Enrollment Trends by Program
Program of Study
AGE-Health
Accounting
Air Conditioning, Heating, Repair
Basic Law Enforcement Training
Biotechnology
Business Administration
Early Childhood Education
Computer Technology
Criminal Justice Technology
Electrical Technology
Fire Protection Technology
College Transfer
Advertising Graphic Design
Human Service Technology
Medical Assisting
Medical Office Administration
Associate Degree in Nursing
Practical Nursing
Paralegal Technology
Medical Sonography
Surgical Technology

Fall 2010
Student Enrollment
587
62
29
25
0
133
160
92
106
47
4
358
52
65
44
139
69
28
50
26
9

Fall 2011
Student Enrollment
591
59
23
13
0
122
144
106
112
35
5
350
32
56
48
152
82
21
49
19
7

A review of enrollment numbers revealed the challenge to meet with every student every
semester. Faculty must be able to carry a sensible load (O’Banion, 2009). With the student
population and advisors being unevenly distributed across programs, many faculty would be
unable to perform their other duties. The team decided that a better strategy would be to require
meetings at key points in a student’s academic career.
The proposed model requires students to meet with their advisor at critical points in their
academic careers: once upon completion of the first 9 credit hours, and again upon completion
of 30 credit hours. The meeting after the first 9 credit hours is crucial, as students will make the
transition from the advising center to being served by their faculty advisor. This meeting allows
for a meaningful connection with the advisor and allows the student to get started on the right
path. In addition, this will acclimate the student to the expectations of meeting with an advisor in
their office. The second required meeting upon completion of 30 hours allows advisors to follow
up with students on their progress and to make sure they are on track to meet their goals. By
staggering checkpoints at which students are required to meet with an advisor, faculty will be
able to maintain manageable advising loads.
While there is no official definition on advising loads for advisors, Habley (2004) recommends a
caseload of 50:1 for faculty advisors teaching a full course load and 300:1 for professional staff
advisors. An examination of the projected student enrollment suggests that it is feasible for
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faculty advisors to maintain a manageable load of advisees within each program. Under the
proposed model, faculty advisor loads are still well within the recommended range. Of special
note is the assignment of Developmental Education faculty as advisors. Although
Developmental Education faculty members are part of the School of Arts and Sciences, which
serves as advisors for college transfer, these faculty members will advise students seeking
admission to health programs (AGE-Health). This assignment allows for a more equitable
distribution of advisees. Based on a projection of student enrollment, Figure 6.9 shows the
proposed advisee/advisor load by program of study.
Figure 6.9 Proposed Advisee/Advisor Load by Program of Study

Program of Study

AGE-Health
Accounting
Air Conditioning, Heating, Repair
Basic Law Enforcement Training
Biotechnology
Business Administration
Early Childhood Education
Computer Technology
Criminal Justice Technology
Electrical Technology
Fire Protection Technology
College Transfer
Advertising Graphic Design
Human Service Technology
Medical Assisting
Medical Office Administration
Associate Degree in Nursing
Practical Nursing
Paralegal Technology
Medical Sonography
Surgical Technology

Total
First-time
Students
Each Year
by
Program
90
9
3
13
0
26
16
14
20
5
1
11**
6
7
24
10
40
20***
10
10
7***

Projected
Number of
Advisees
after 2 Years
of Incoming
Students

Advisors
per
Program

Projected
Advisee/Advisor
Ratio

180
18
6
26
0
52
32
28
40
10
2
22
12
14
48
20
80
20
20
20
7

7
1
1
1
1
2
2
4
1
1
1
22
3
1
2
2
3
2
1
2
1

26:1
18:1
6:1
26:1
0:1
26:2
16:2
7:4
40:1
10:1
2:1
1:1
4:1
14:1
24:1
10:1
27:1
10:1
20:1
10:1
7:1

* Projected advising loads based on Fall 2011 new student enrollment
** Projection does not include Early College (EC); students advised by the EC Liaison
th
***One year diploma programs; students do not have a 4 semester.
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VII. Timeline:
TRAC: Teaching Responsibility, Readiness, and Resourcefulness through Advising
Connections is a multi-staged process in the betterment of academic advising at South
Piedmont Community College. Transit systems are built in stages; the rails are methodically laid
and strategically spaced apart for the safety of the passengers and to prevent derailment.
Similar to the development and layout of a transit system, TRAC will be constructed in several
phases. The construction process is intentionally designed with the overall best interest of
students in mind and to ensure institutional success. Figure 7.1 maps the various stages of the
QEP as they correspond to implementation years.
Figure 7.1 TRAC Implementation Stages
Phase

Year

Semesters

Phase 1: Preparing
Phase 2: Developing
Phase 3: Operating

Year 0
Year 1
Year 2
Year 3
Year 4
Year 5

Fall 2012-Spring 2013
Summer 2013-Spring 2014
Summer 2014-Summer 2015

Phase 4 : Evaluating

Fall 2015-Spring 2018

Phase 1: Preparing (Year 0)
During 2012-2013, the focus of activity will be on preparing the college community for the
implementation of the QEP. A new implementation team, with college-wide representation, will
be put in place late Fall 2012. The team’s initial task will be to collaborate with the Faculty
Senate to develop an advisor handbook.
During the Spring 2013 the College will purchase the student success software. Additionally the
QEP team will develop online advisor training modules. A search committee will be formed to
begin the selection process for the newly formed position of Director of Advising. Figure 7.2
illustrates the timetable for the preparing phase.
Figure 7.2 Preparing Phase Timeline
Timeframe
Fall 2012

Spring 2013

Activities
Offer introductory TRAC workshop to college
Develop Advisor Handbook
Develop online advisor training
Purchase student success software
Develop online advisor training
Search process for Director of Advising

Responsibility
Planning Team
Implementation Team
Implementation Team
IT Department
Implementation Team,
Faculty Advisors
Human Resources,
Search Committee

Phase 2: Developing (Year 1)
Phase Two emphasizes the development of personnel, technology, and infrastructure. With a
new Director of Advising in place, professional development training for faculty advisors can be
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implemented college-wide during Fall 2013. In addition to training, the Director of Advising and
the implementation team will collect baseline data on the ability of entering students to meet the
learning outcomes for comparative analysis.
In Spring 2014, the Advising Coordinator will be hired. Additionally, faculty will develop
introductory workshops for their designated programs. The Director of Advising will oversee this
initiative, as well as the selection of the first cohort of master advisors. The revised online
orientation and scheduling software will be implemented in Spring 2014 to enhance advising
services for students. The Virtual Advising Center will be designed in collaboration with the
college webmaster. Dedicated space on both campuses will undergo remodeling to create the
advising centers. Figure 7.3 illustrates the timeline of activity during phase two of the QEP.
Figure 7.3 Developing Phase Timeline
Timeframe

Activities
Hire Director of Advising

Summer
2013

Fall 2013

Continue revising online training modules
Provide training to all faculty advisors via online module
Assess control group on student learning outcomes and
process delivery outcomes to obtain baseline
information
Hire Advising Coordinator
Develop program workshops
Identify first cohort of master advisors
Begin utilizing advising tools within faculty appointments

Spring 2014

Redesign of new student online orientation
Design of the virtual advising center
Construction of Old Charlotte Highway Campus
advising center
Remodel of L.L. Polk Campus advising center

Responsibility
Human Resources,
Search Committee
Implementation
Team, Faculty
Advisors
Director of Advising
Institutional
Effectiveness
Human Resources,
Search Committee
Academic Divisions
Director of Advising,
Academic Deans
Faculty Advisors
Director of Enrollment
Management
Webmaster,
Implementation Team
Facility and Property
Services
Facility and Property
Services

Phase 3: Operating (Year 2)
During phase three, the plan is in full operation. Advising centers will be open to serve students
in summer 2014. Master advisors will be in place to staff the centers, as well as provide preadvising to first-time students. Also during this summer, the counseling department will create a
student development workshop to assist and support students in becoming responsible
learners.
Facilitation of student development workshops will begin in fall 2014. Additionally, workshops
for faculty and staff will be offered during college professional development days. In Spring
2015, first-time students will continue to be seen by master advisors during pre-advising
appointments. Returning students will transition to meet with their faculty advisor upon
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completion of 9 credit hours. Faculty advisors will contact students who have not initiated or
scheduled a meeting.
Throughout the remainder of Spring 2015, the advising team will review and refine the advising
process to continuously improve delivery of services. The Advisor of the Year award will be
presented to a faculty advisor who best exemplifies the values and goals associated with TRAC.
A new cohort of faculty will be selected to serve as master advisors in the advising centers for
2015-2016. Figure 7.4 illustrates activities associated with the operating phase of the QEP.
Figure 7.4 Operating Phase Timeline
Timeframe

Activities
Opening of Advising Centers on both campuses

Summer
2014

Fall 2014

Spring 2015

Summer
2015

Begin mandatory pre-advising appointments for firsttime students (Identified cohort)
Create student development workshops
Provide practicum training to first cohort of master
advisors
Begin offering student development and program
workshops
Begin offering advising professional development
workshops each semester
Continue implementing pre-advising for first-time
students
Implement mandatory faculty advising appointments for
students after completing 9 hours via registration hold
Direct returning students to assigned faculty advisors
Faculty advisors contact advisees who have not
scheduled appointments
Recognize exemplary advising through first Advisor of
the Year award
Review and refine advising processes
Provide practicum training to second cohort of master
advisors

Responsibility
Vice President of
Student Success,
Director of Advising,
Implementation Team
Masters Advisors,
Director of Advising
Counselors
Director of Advising
Counselors, Faculty
Advisors
Director of Advising
Master Advisors,
Director of Advising
Faculty Advisors,
Registrar
Advising Center,
Faculty Advisors,
Student Success
Faculty Advisors
Director of Advising,
Academic Dean
Implementation Team
Director of Advising

Phase Four: Evaluating (Years 3-5)
With all areas of the plan fully implemented, phase four will focus on continuous improvement.
The implementation team, along with the Department of Institutional Effectiveness, will review
and analyze assessment results of the first student cohort. Areas for growth and improvement
will be discussed and revised during this phase. Figure 7.5 illustrates activities associated with
this phase of the QEP.
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Figure 7.5 Evaluating Phase Timeline
Timeframe
Activities
Fall 2015Continuous improvement of advisement cycle
Spring 2018 based on evaluation feedback and assessment
results
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Responsibility
Director of Advising,
Faculty Advisors,
Institutional Effectiveness
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VIII. Organizational Structure:
The shift in the perception of advising at SPCC centers around the establishment of an
Academic Advising Department. Maintaining open lines of communication among different
divisions is imperative to the success of the QEP. The development of an Academic Advising
Department will allow the college to provide clear, consistent, and accurate information to all
students regardless of program of study. Currently, faculty members serve as academic
advisors and report to the respective deans. However, there is not a particular person or entity
to hold faculty accountable for quality assurance in advising. Within the new proposed structure,
an advising department would serve as the communication hub for faculty, staff, and students
on all issues related to academic advising.
Given the nature of support to students, the advising department will be housed in the division
of Student Services. This collaboration between the academic and support divisions would allow
for more opportunities to create success within the college. As King (2002) aptly states, “the ‘silo
approach’ that still exists on many campuses, with its clear division between academic affairs
and student affairs, is clearly not in the best interest of a campus that facilitates student
success.” The department will be led by a Director of Advising, which will be a newly created
position as part of the QEP initiative. In order to prevent the Director’s daily routine from
becoming encumbered with clerical tasks, an Advising Coordinator will provide assistance to the
Director as well as academic advising to students during high volume times. A full description of
the job duties for the Director of Advising is located in Appendix I-a. A job description for the
Advising Coordinator is included as Appendix I-b. The director will report to the Dean of Student
Development and will oversee daily operations of the advising department. The Dean of
Student Development reports to the Vice President of Student Services, who in turn informs and
collaborates with the President and other members of senior leadership. In addition, the
director collaborates with deans to supervise a cohort of faculty serving in the advising center as
master advisors each year. While faculty report to their deans, master advisors will report to the
Director of Advising for issues related to advising.
To support the strategy of having an organizational emphasis on advising, collaboration with
institutional leaders will be an integral part of the director’s responsibilities. Working closely with
deans and associate deans of both schools, the Director of Advising will serve as liaison
between the schools to improve the advising process for students. The Director of Advising will
support faculty advisors of each school to provide training, resources, and guidance.
Figure 8.1 demonstrates the direct and indirect relationships that the director will foster to
improve the culture of advising, as well as the collaboration among departments. The solid lines
indicate a direct reporting relationship within the structure, while the dotted lines denote
collaborative relationships.
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Figure 8.1 Proposed Organizational Structure
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IX. Resources:
Personnel Distribution
A review of the staffing needs for the advising centers revealed that, in order to staff the centers
adequately, nine Master Advisors would be needed annually to serve ten hours per week. This
allows for the advising center on each campus to be open thirty hours per week, with two
Master Advisors on the Old Charlotte Highway (OCH) Campus and one Master Advisor on the
L.L. Polk (LLP) Campus per hour. The OCH Campus has a larger volume of students, and six
Master Advisors will be selected to meet the needs of students on this campus. Three Master
Advisors will be selected to serve at the LLP Campus which has a smaller student body. Due to
the higher in-person needs at the Old Charlotte Highway Campus, the Advising Coordinator will
be based on the Old Charlotte Highway Campus and the master advisors on the L.L. Polk
Campus will work with distance education students. The Director of Advising will work on both
campuses and will be able to provide assistance during high-volume times. Figure 9.1 shows
the distribution of students served by each campus.
Figure 9.1 Student Enrollment by Campus
Students by Campus

Student Enrollment

First Semester
Students

Number of
Master Advisors

2105

342

6

403

38

88

8

Primarily served at Old
Charlotte Highway Campus
(Union County)
Served at L.L. Polk Campus
(Anson County)
Out of State/Unknown

3

Just as students are not equally distributed across campuses, the same is also true for student
disbursement among programs. Student enrollment is heavily concentrated in the School of
Applied Science and Technology, specifically students seeking admission into the allied health
and nursing students. Figure 9.2 shows the distribution of students by curriculum program type.
Figure 9.2 Fall 2011 Student Enrollment by Program Type
Total
Enrollment
587

Program Type
Allied Health and Nursing
(Students Seeking Admission )
Applied Science and Technology
College Transfer Arts and Sciences

1119
350

First Semester Students
88
218
82

With such a diverse program enrollment, it is imperative that master advisors are cross-trained
on all programs to best serve the first-time student population. The advising center will offer a
summer advising practicum to master advisors to supplement the tier II advisor training. This
will provide master advisors an opportunity to apply their knowledge and skills acquired during
the online training modules while simultaneously staffing the advising centers. Master advisors
will receive compensation in exchange for their summer service as previously mentioned in
section VI.
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South Piedmont currently has three counselors serving as a resource to the entire college
population for personal, career, and academic concerns. One counselor is housed at the L.L.
Polk Campus and two are housed at the Old Charlotte Highway Campus. Within the QEP,
counselors will serve as advisors to special population students, including high school students
and those who have not declared a major. Additionally, counselors will provide intrusive
advising frequently throughout each semester to students who find themselves on academic
intervention (a semester below C average) and probation (two or more semesters below a C
average). By allocating personnel to serve these special populations, the college will not incur
additional costs. Figure 9.4 shows the proportion of students that met criteria in fall 2011.
Figure 9.4 Fall 2011 Special Populations Enrollment Advised by Counselors
Program
High School Students
Special Credit (Undeclared)
Academic Intervention/Probation

Enrollment Numbers
90
141
680

Budget Overview
The QEP budget has a six-year total of $997,417. Several resources will be needed to
implement successfully the strategies of TRAC. These resources can be broken down into six
subcategories: personnel, technology, faculty development, advising centers, assessment, and
marketing. Figure 9.5 provides a snapshot of the subcategories over a six-year period.
Figure 9.5 Overview of QEP Budget
Preparing
Phase
Year 0
Personnel
Technology
Faculty Development
Advising Centers
Assessment
Marketing/Printing
Total

55,400

$6,400
$61,800

Developing
Phase
Year 1
$79,069
$43,280
$3,000
$21,000
$660
$1,200
$148,209

Operating
Phase
Year 2
$156,492
$36,000
$3,000
$200
$660
$800
$197,152

Year 3
$156,492
36,000
$3,000
$200
$660
$400
$196,752

Evaluating
Phase
Year 4
$156,492
36,000
$3,000
$200
$660
$400
$196,752

Year 5
$156,492
$36,000
$3,000
$200
$660
$400
$196,752

The initial phase of the plan, year zero, will focus on marketing the QEP to the college
community and acquiring needed technology. Student success software will be purchased for
the implementation team to begin preliminary training. During this time marketing materials will
be purchased and used as giveaways to advertise TRAC and related student learning
outcomes. Print materials such as flyers and banners will be used on campus to promote
benefits of the plan to students, visitors, and personnel. Mailings will be used to reach
community members and other stakeholders. Figure 9.6 shows budget expenses for the
preparing phase of the QEP.
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Figure 9.6 Preparing Phase: Year 0

Technology
Student Success Software ($36,000)
Technical Assistance/Service Hours ($19,400)
Marketing and Printing
Student Marketing Materials ($5,000)
Printing ($1,000)
Mailings ($400)
Total

Year 0
2012-2013
$55,400

$6,400

$61,800

During the second phase of the QEP, resources will be needed to develop every facet of the
plan, including infrastructure and personnel. Salary and benefits will be included for the
projected Director of Advising and Advising Coordinator positions. Funding for professional
development opportunities is included to allow for skill development and training on current best
practices.
The proposed budget allocates funds for the remodeling of existing space to create advising
centers on both campuses. A furniture allowance is included to outfit both spaces with desks,
tables, and chairs for student and advisor use. Computer equipment for the advising centers,
including a laptop for the director, is budgeted in the technology subcategory. Additionally,
funding for startup technical assistance for the student success software has been included this
year; maintenance and support cost are built into the annual budget each subsequent year.
Marketing and printing will continue to be ongoing expenses during the phases of the QEP. In
the development phase, marketing materials will be concentrated advertising the new advising
centers in summer 2014. Printed materials, such as informational pamphlets, advising syllabi,
and planning worksheets, are included in the annual budget. Figure 9.7 provides an itemization
of the developing phase budget.
Figure 9.7 Developing Phase: Year 1

Personnel
Director of Advising (Salary and Benefits – $ 58,959)
Advising Coordinator (Salary and Benefits $ 20,110)
Technology
Student Success Software ($36,000)
Desktop computers for advising centers (4 units x $700 = $2,800)
Laptop for Director of Advising ($700)
Cameras ($200)
Headsets ($80)
Faculty Development
Travel
Advising Centers
Remodel OCH Campus ($10,000)
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Year 1
2013-2014
$79,069

$43,280

$3,000
$21,000
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Remodel LLP Campus ($2,500)
Furniture for both centers ($8,000)
Office supplies ($500)
Assessment
Survey instrument
Marketing and Printing
Marketing materials ($500)
Printed materials ($500)
Mailings ($200)
Total

$660
$1,200

$148,209

TRAC will be in full implementation during year two of the plan, the operating phase. Funding for
the Director of Advising will be ongoing. Summer 2014 will be the first semester a cohort of
master advisors will be utilized to staff the newly opened advising centers. Contracts will be
issued to these master advisors for their summer service in this role as well as the academic
year. Funds will be allocated to academic departments for adjunct compensation in order to
allow full-time faculty to serve in the advising centers. Figure 9.8 provides an itemization of the
operating phase budget.
Figure 9.8 Operating Phase: Year 2

Personnel
Director of Advising ($ 58,959)
Advising Coordinator ($ 40,653)
Master advisors – summer contracts ($12,960)
Master advisors – fall/spring contracts ($18,000)
Allocation to departments for course release (adjunct pay) ($25,920)
Technology
Student Success Software
Faculty Development
Travel
Advising Centers
Office supplies
Assessment
Survey instrument
Marketing
Student marketing materials ($400)
Printing ($200)
Mailings ($200)
Total

Year 2
2014-2015
$156,492

$36,000
$3,000
$200
$660
$800

$197,152

In the evaluating phase, no new costs are acquired in the subcategories as compared to the
previous phases. Figure 9.9 provides an itemization of expenses in year three. The budget for
years four and five will incur the same expenses as illustrated in year 3. The full six-year budget
for the plan may be found in Appendix M.
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Figure 9.9 Evaluating Phase: Years 3-5
Years 3, 4, and 5
2015-2016
2016-2017
2017-2018
$156,492

Personnel
Director of Advising ($ 58,959)
Advising Coordinator ($ 40,653)
Master advisors – summer contracts ($12,960)
Master advisors – fall/spring contracts ($18,000)
Technology
Student Success Software
Faculty Development
Travel
Advising Centers
Office supplies
Assessment
Survey instrument
Marketing
Printing ($200)
Mailings ($200)
Total

$36,000
$3,000
$200
$660
$400

$196,752

Funding Sources
SPCC will use several funding sources to implement the QEP: state funds, institutional funds,
student activity fee funds, and local funds. Institutional funds are partly generated from the
college’s leased bookstore through commission earnings. Funds accumulated in the leased
bookstore account will be allocated to partially support personnel expenses; state funds will
support the remaining 50 percent of personnel costs. In the event of limited state funds, the
bookstore commission revenue can support these expenses at a higher percentage.
Additionally funding is provided through local county support. Figure 9.10 provides an example
of shared distribution being used to support personnel costs in year one of the plan. The full
funding model may be found in Appendix N.
Figure 9.10 Sample Funding Model for QEP
Year 1

State Funds
Institutional
(bookstore) funds
Student Activity
Fees
Local Support
(county funds)
Total

Personnel

Technology

Faculty
Development

$30,000

$43,280

$3,000

Advising
Centers

Assessment

Marketing/
Printing

$660

$76,940

$49,069

$49,069
$1,200
$21,000

$79,069

Total

$43,280

$3,000
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$1,200
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$660

$1,200
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X. Assessment:
Methods
TRAC includes a detailed assessment plan to measure student learning outcomes as well as
process delivery outcomes. Assessment “can function not only as a measure of reality (what is),
but also as a prompt or stimulus that promotes professional behavior that more closely
approximates the ideal (what should be)” (Cuseo, n.d.). The assessment plan for the QEP is an
intentional approach to bring continuous positive change for the benefit of students.
Research on assessment states that “true assessment of academic advising should involve
multiple measures” that vary in type to “ensure the validity of the results of any single measure”
(Robbins & Aiken-Wisniewski, 2012). The QEP team has included a combination of indirect and
direct measures for outcomes and established valid research practices to later assist with
promoting continuous improvement.
A look at the literature provided insight in establishing levels of expected performance. Robbins
and Zarges (2011) state that “if assessment of academic advising is being conducted for the
first time, it may be beneficial to identify the initial process as gathering baseline or
benchmarking data, and to not initially set minimum criteria.” Furthermore, the characteristics of
an institution dictate to what level expectations are set. “There is no magic in setting levels of
expected performance: The level depends on the nature and culture of the institution, the
program, and the students served (Campbell et al., 2012). The team worked closely with the
Director of Institutional Effectiveness for guidance in developing the levels of expected
performance. After much consideration, it was decided to use a value-added approach for
assessing the effectiveness of the QEP. Additionally, the same approach will be used for the
process delivery outcomes to streamline the evaluation process. The College will establish
baseline scores from the control group in Fall 2013. These baseline scores will be used to
measure change in the Fall 2014 comparison group. Figures 10.1 through 10.6 show the levels
of expected performance for each outcome.
Instruments
SPCC has identified assessment tools with dual functionality to evaluate the process and inform
student learning outcomes. The plan incorporates assessment tools to inform both student
learning and process delivery outcomes in the advising process. Validated surveys, institutional
data, and a student advising rubric will be used. The advising rubric can be found in Appendix L.
Measures were selected that are currently available, have dual functionality, and can be
collected over time. An example of this is the Community College Survey of Student
Engagement (CCSSE) which measures five student learning outcomes and two process
delivery outcomes. Figure 10.1 shows the measures to be used in the plan.
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Figure 10.1 Measures in Assessment Plan
Measures in Assessment Plan
Student Advising Rubric
Data Reports from Online Orientation Quiz
Completion/graduation rates
Community College Survey on Student Engagement (CCSSE)
Data Reports from Student Success Software
Number of courses outside of program
Number of academic plans created
Persistence rates
Faculty Professional Development Transcripts

Student
Learning
Outcomes
X
X
X
X
X
X
X
X

Process
Delivery
Outcomes

X
X
X
X
X
X
X

Cohort Selection
In Year 1 of the plan, the developing phase, steps will be taken to promote sound assessment
practices. First-time students enrolled in Fall 2013 will be used as the control group for the
study. Data will be collected on this group to create a baseline for comparative analysis. In Year
2 of the plan, the operating phase, the cohort for assessment will be selected. The college
typically sees an enrollment of 300 new students in the fall of each academic year. First-time
students enrolling in Fall 2014 will serve as the cohort for the plan. The cohort will be assessed
and tracked through Year 4 of the plan.
As the cohort to be tracked for the QEP is based on future semesters, the College has observed
patterns from previous semesters to make educated predictions on the patterns of the
subpopulations being tracked for assessment of the QEP. The institution studied the enrollment
patterns of prior semesters to glean a better understanding of the student population and
subpopulations’ persistence patterns.
Figure 10.2 shows the number of new/first-time students enrolled during the fall and spring
semesters for the past three academic years. On average 285 new students enroll in the fall
semester of each academic year, and 123 new students enroll in the spring semester of each
academic year. On average, 37% of first-time fall enrollments are full-time and 63% are parttime. This data will help anticipate advisor loads and advising center volume.
Figure 10.2 also shows the number of first-time students who persisted to the next semester.
On average 63% of new full-time students return the following semester, and 37% do not. On
average 56% of new part-time students return the following semester, and 44% do not. This
data will allow for focused outreach efforts and opportunities to engage students and connect
them with advisors to increase persistence and degree completion.
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Figure 10.2: Returning First-time Full- and Part-time Students by Semester
Full Time
Academic
Year
2009-2010
2010-2011
2011-2012
2012-2013

Part Time

Total Students

Semester
First
Enrolled

First-time
Full-time
Students

Returning
Next
Semester

First-time
Part-time
Students

Returning
Next
Semester

Fall 2009
Spring 2010
Fall 2010
Spring 2011
Fall 2011
Spring 2012
Fall 2012
Spring 2013

110
77
100
32
101
34
108
50

80
28
73
14
73
21
90
*

178
99
172
60
194
74
177
67

161
35
91
29
125
34
99
*

Total
Firsttime
Students
288
176
272
92
295
108
285
117

Returning
Next
Semester

241
63
164
43
198
55
189
*

% Total
Returning
Next
Semester
84%
36%
60%
47%
67%
51%
66%
*

*Data unavailable on student enrollment patterns for the 2013-2014 academic year

Figure 10.3 shows the number of first-time students who persisted to the next academic year.
Data is based on students who first enrolled in the fall semester and returned the following fall
semester. Similarly, the data reflects students who first enrolled in the spring semester and
returned the following spring semester. On average 43% of new full-time students return the
following academic year, and 57% do not. On average 38% of new part-time students return
the following academic year, and 62% do not. This data will allow for focused outreach efforts
and opportunities to engage students and connect them with advisors to increase persistence
and degree completion.
Figure 10.3: Year-to-Year Persistence of First-time Full- and Part-time Students
Full Time
Academic
Year

2009-2010
2010-2011
2011-2012
2012-2013

Part Time

Total Students

Semester
First
Enrolled

First-time
Full-time
Students

Returning
Next
Academic
Year*

First-time
Part-time
Students

Returning
Next
Academic
Year*

Total
Firsttime
Students

Returning
Next
Academic
Year*

Fall 2009
Spring 2010
Fall 2010
Spring 2011
Fall 2011
Spring 2012
Fall 2012
Spring 2013

110
77
100
32
101
34
108
50

55
18
50
12
46
16
**
**

178
99
172
60
194
74
177
67

77
35
54
23
76
30
**
**

288
176
272
92
295
108
285
117

132
53
104
35
122
46
**
**

% Total
Returning
Next
Academic
Year*
46%
30%
38%
38%
41%
43%
**
**

*Reflects Fall-to-Fall persistence and Spring-to-Spring persistence
**Data unavailable on student enrollment patterns for the 2013-2014 academic year

The persistence patterns above demonstrate that SPCC students do not progress at the same
pace nor stay consecutively enrolled. To best accommodate our students, the advising flow
process has been modified from a semester-to-semester approach to a credit-hour completion
approach. Figure 10.3 shows the number of credit hours taken per first-time student per
semester. Data reveals that an average of 66% of first-time students have part-time enrollment
status, with the majority tending toward 4-9 credit hours their first semester. Students will
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transition to faculty advisors upon completion of 9 credit hours to provide part-time students with
more support as they make a stronger connection to the college through their first several
courses.
Figure 10.4: Distribution of Credit Hours per First-time Student
Part-time

Full-time

Semester

0-3
Credits

4-6
Credits

7-9
Credits

10-11
Credits

12+
Credits

Fall 2009
Spring 2010
Fall 2010
Spring 2011
Fall 2011
Spring 2012
Fall 2012
Spring 2013

41
26
34
14
46
15
37
13

53
30
42
22
46
28
39
14

55
34
56
16
71
23
74
28

29
9
40
8
31
8
28
12

110
77
100
32
101
34
108
50

Total
First-time
Students
288
176
272
92
295
108
285
117

%
Part-time

%
Full-time

62
56
63
65
66
69
62
57

38
44
37
35
34
31
38
43

The enrollment and persistence patterns above demonstrate that student challenges to
graduate within normal time. Figure 10.4 shows the number of full- and part-time students who
graduate in the indicated number of years. Additional data shows that 16% of part-time
students from the 2007 cohort graduated within 5 years. This data will serve as a baseline to
determine the effectiveness of QEP initiatives on improving time to program completion.
Figure 10.5: Percentage of Graduates by Time to Program Completion (2007 Cohort)*
Time to Program
Completion
Normal Time
150% Normal Time
200% Normal Time

% Part-time
Students
Graduate
0
8
14

% Full-time
Students
Graduate
8
21
26

*Data retrieved from 2012 NCES IPEDS Data Feedback Report

The College examined student registration patterns to determine if this would be an appropriate
assessment measure to evaluate the effectiveness of the QEP. The data reveals that the
majority of students register more than two weeks before classes begin. This information will
help predict high-volume periods in the semester and allow advisors and the advising center to
be prepared to accommodate students accordingly.
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Figure 10.6: Student Registration Patterns

Semester

Fall 2009
Spring 2010
Fall 2010
Spring 2011
Fall 2011
Spring 2012
Fall 2012

Total
students
2481
2626
2594
2350
2429
2258
2379

2+
weeks
before
class
69.28%
88.50%
77.26%
78.38%
79.91%
84.68%
81.00%

1-2
weeks
before
class
13.06%
.76%
13.57%
1.32%
6.63%
1.11%
4.25%

4-7
days
before
class
10.68%
.91%
6.82%
14.17%
8.97%
10.85%
10.42%

3 days
before
class

2 days
before
class

1 day
before
class

First
day of
class

After
start of
class

2.86%
0%
2.12%
5.66%
3.58%
3.01%
.25%

.40%
4.07%
0%
.09%
0%
.04%
.34%

1.05%
4.42%
.19%
.13%
.91%
.31%
2.35%

.16%
0%
0%
.09%
0%
0%
0%

2.50%
1.33%
.04%
.17%
0%
0%
.13%

Based on the above data, the College recognizes the importance of tracking and assessing
part-time students separately from full-time students. The cohort in the QEP will track part-time
and full-time students separately. The subpopulations in the cohort are as follows:
 Subpopulation 1: First-time Full-time Degree Seeking students entering in the Fall 2013
semester (Control Group)
 Subpopulation 2: First-time Part-time Degree Seeking students entering in the Fall 2013
semester (Control Group)
 Subpopulation 3: First-time Full-time Degree Seeking students entering in the Fall 2014
semester (Comparison Group)
 Subpopulation 4: First-time Part-time Degree Seeking students entering in the Fall 2014
semester (Comparison Group)
Subpopulations 1 and 2 will serve as control groups against subpopulations 3 and 4.
Subpopulations 1 and 2 will begin enrollment prior to implementation of the QEP, and
Subpopulations 3 and 4 will begin enrollment after full implementation of the QEP.
Student Learning Objectives and Outcomes
Responsibility Objective
The purpose of the Responsibility objective is for students to learn their responsibilities in the
advising process and steps necessary to fulfill them. During the pre-advising session, the
advisor will discuss and review with the student the associated responsibilities listed in the
advising syllabus (see Appendix J for syllabus draft). Students will learn about their
responsibilities during the student development workshops as well.
Students will be assessed by their faculty advisor during advising appointments upon
completion of 9 and 30 credit hours as mentioned in Section VI. An advising rubric will be used
to evaluate students on multiple student learning outcomes mapped to the responsibility
objective such as scheduling an appointment, attending the appointment, and overall
engagement in the advising appointment (See Appendix L). Data reports from the student
success software will also be used to track student appointments.
Figure 10.7 provides the goals, learning outcomes, teaching strategies, and measures for the
Responsibility objective.
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Figure 10.7 Responsibility Objective
Student Learning Objective:
Responsibility – Students will fulfill their responsibilities throughout the advising process
Goals:
G-1: Promote student growth and development
G-6: Reinforce student self-direction and self-sufficiency
Student
Direct
Learning
Teaching
Measures of
Intervals of
Learning
or
Activities
Strategies
Assessment
Measure
Outcomes
Indirect
S-1:
At advising
Student
Differentiate
Pre-Advising
Individual
appointments
Advising
Direct
their role from
Conference
each
Rubric
their advisors’
semester
S-2:
Data Reports
Schedule
Pre-Advising
Modeling/
from Student
Direct
Bi-annually
appointments
Demo
Success
with advisors
Software
Data Reports
from Student
Indirect Bi-annually
Success
S-3:
Software
Direct
Attend
Student
Instruction/
Community
advising
Development
Active
College
appointments Workshops
Learning
Survey on
Indirect Biennially
Student
Engagement
(CCSSE)
S-4:
Create
Direct
At advising
questions to
Student
Student
Instruction/
appointments
discuss with
Development
Advising
Direct
Active
each
advisor
Workshops
Rubric
Learning
semester
during
appointment

Level of Expected
Performance
Establish baseline score
from Fall 2013 control
group; increase mean
score in subsequent years
Establish baseline score
from Fall 2013 control
group; increase mean
score in subsequent years
Establish baseline score
from Fall 2013 control
group; increase mean
score in subsequent years

Increase in comparison to
historical data

Establish baseline score
from Fall 2013 control
group; increase mean
score in subsequent years

Readiness Objective
The purpose of the Readiness objective is for students to develop an academic plan to achieve
their educational goals. Students will attend an introductory program workshop during their first
semester in which they will learn about requirements for their program, course sequencing, and
how to create an academic plan for goal completion.
As previously mentioned, upon completion of 9 and 30 credit hours, students will be assessed
by their faculty advisor using an advising rubric during advising appointments (See Appendix L).
Once the students have completed 9 credit hours, they are expected to complete and develop
an academic plan using their course planning worksheets. Students will be strongly encouraged
to transfer the plan into the online campus portal utilizing the e-advising feature. Faculty
advisors will rate students’ course planning worksheets using the advising rubric for
completeness, accuracy, and feasibility. Figure 10.8 provides the goals, learning outcomes,
teaching strategies, and measures for the readiness objective.
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Figure 10.8 Readiness Objective
Student Learning Objective:
Readiness – Students will design an academic plan to achieve their educational goals
Goals:
G-1: Promote student growth and development
G-2: Provide consistent information regarding institutional, general education, and major requirements
G-6: Reinforce student self-direction and self-sufficiency
Student
Direct
Learning
Teaching
Measures of
Intervals of
Level of Expected
Learning
or
Activities
Strategies
Assessment
Measure
Performance
Outcomes
Indirect
Increase in comparison to
S-5:
CCSSE
Indirect Biennially
historical data
Identify an
Faculty
educational
Advising
Individual
At advising
Establish baseline score
Student
goal
Appointments Conference
appointments from Fall 2013 control
Advising
Direct
each
group; increase mean
Rubric
semester
score in subsequent years
S-6:
Differentiate
At advising
Establish baseline score
general
Student
Program
Group
appointments from Fall 2013 control
education,
Advising
Direct
Workshop
Advising
each
group; increase mean
major, and
Rubric
semester
score in subsequent years
elective
courses
S-7:
At advising
Establish baseline score
Student
Identify pre/
Program
Group
appointments from Fall 2013 control
Advising
Direct
co-requisites
Workshop
Advising
each
group; increase mean
Rubric
for program
semester
score in subsequent years
At advising
Establish baseline score
Student
appointments from Fall 2013 control
Advising
Direct
each
group; increase mean
Rubric
S-8:
semester
score in subsequent years
Identify
Program
Group
Completion/
graduation
Workshop
Advising
Increase in comparison to
graduation
Indirect Annually
requirements
historical data
Rates
Persistence
Increase in comparison to
Indirect Annually
Rates
historical data
At advising
Establish baseline score
Student
appointments from Fall 2013 control
Advising
Direct
each
group; increase mean
Rubric
semester
score in subsequent years
S-9:
# of courses
Establish baseline score
Program
Group
Interpret
taken
from Fall 2013 control
Workshop
Advising
Direct
Bi-annually
degree audit
outside of
group; decrease mean
program
score in subsequent years
Persistence
Increase in comparison to
Indirect Annually
Rates
historical data
Increase in comparison to
CCSSE
Indirect Biennially
historical data
Number of
Establish baseline score
S-10:
Faculty
academic
from Fall 2013 control
Create an
Individual
Direct
Bi-annually
Advising
group; increase mean
academic
Conference plans
Appointments
created
score in subsequent years
plan
Persistence
Increase in comparison to
Indirect Annually
Rates
historical data
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Resourcefulness Objective
The purpose of the Resourcefulness objective is for students to learn the appropriate resources
available at the college for their academic success. The revised online orientation will provide
information on campus resources. Students will also learn about college resources during the
student development workshops. After completing the workshop, counselors will ask students
to create a list of pertinent resources to assess their mastery of the material.
Figure 10.9 provides the goals, learning outcomes, teaching strategies, and measures for the
resourcefulness objective.
Figure 10.9 Resourcefulness Objective
Student Learning Objective:
Resourcefulness – Students will determine the most appropriate resources that are pertinent for their academic
success.
Goals:
G-1: Promote student growth and development
G-4: Connect students with educational, institutional, and community resources and services
G-6: Reinforce student self-direction and self-sufficiency
Student
Direct
Learning
Teaching
Measures of
Intervals of
Level of Expected
Learning
or
Activities
Strategies
Assessment
Measure
Performance
Outcomes
Indirect
Increase in comparison to
CCSSE
Indirect Biennially
S-11:
historical data
Identify
Direct
Data Reports
Establish baseline score
resources
Orientation
Instruction from Online
from Fall 2013 control
available at
Direct
Annually
Orientation
group; increase mean
college
Quiz
score in subsequent years
Increase in comparison to
CCSSE
Indirect Biennially
S-12:
historical data
Direct
Utilize
Student
Instruction Data Reports
Establish baseline score
campus
Development
/Active
from Student
from Fall 2013 control
resources
Workshop
Direct
Annually
Learning
Success
group; increase mean
needed
Software
score in subsequent years

Process Delivery Objectives and Outcomes
PDO 1
The first process delivery objective provides quality assurance that students are receiving
accurate information. Through PDO-1, advisors will understand, adhere to, and effectively
communicate their understanding of the advising process. Advisors will learn about policies and
procedures through online training modules. Advisors will also be aided with resources such as
the advising handbook and training workshops to reinforce knowledge and skills learned. The
online training will be embedded with a content knowledge quiz within each module to provide
advisors with feedback on their understanding. The college maintains professional
development transcripts on all employees. These transcripts will be used to determine how
many faculty have completing the training to measure for an increase over time.
Indirect measures such as feedback from the CCSSE “Supports for Learners” (SL) benchmark
will be used to provide another dimension to examining the perception of how advisors
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understand and communicate their understanding of the advising process. Figure 10.10
illustrates the assessment measures that will be utilized to evaluate the outcomes in PDO-1.
Figure 10.10 PDO-1
Process Delivery Objective:
Advisors will teach students the processes related to advising.
Goals:
G-2: Provide consistent information regarding institutional, general education, and major requirements
G-5: Collect and distribute data about student needs and performance for use in institutional decisions and policy
Direct
Intervals
Process Delivery
Measures
or
of
Level of Expected Performance
Outcomes
Indirect
Measure
P-1:
Faculty Professional
Increase in the number of faculty
Identify policies and
Development
Indirect Annually
completing online advising
procedures in advising
Transcripts
training over time
P-2:
Increase in comparison to
Increase student
CCSSE
Indirect Biennially
historical data
satisfaction with advising

PDO 2
The second process delivery objective (PDO-2) evaluates to what measure advisors are
assisting students in developing their education plans. Persistence and graduation/completion
rate will be used to assess processes outcomes P-3 and P-4. A sampling of degree audits will
be taken each semester to determine if there is a decrease in the number of courses that
students are taking courses outside of their program of study. Student feedback will also be
incorporated using the CCSSE survey. Figure 10.11 illustrates the measures that will be utilized
to evaluate the outcomes in PDO-2.
Figure 10.11 PDO-2
Process Delivery Objective:
Advisors will assist students with accuracy in development of their educational plans
Goals:
G-1: Promote student growth and development
G-3: Discuss and clarify educational, career, and life goals
G-6: Reinforce student self-direction and self-sufficiency
Intervals
Direct or
Process Delivery Outcomes
Measures
of
Level of Expected Performance
Indirect
Measure
Increase in comparison to
CCSSE
Indirect
Biennially
historical data
P-3:
Review educational plans
Increase in comparison to
Persistence Rates
Indirect
Annually
historical data
Establish baseline score from
# of classes taken
Fall 2013 control group;
Indirect
Annually
outside of program
decrease mean score in
P-4:
subsequent years
Decrease in number of classes
taken outside of student’s
Completion/
Increase in comparison to
Indirect
Annually
program of study
graduation rates
historical data
Increase in comparison to
Persistence Rates
Indirect
Annually
historical data
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PDO 3
The final process delivery objective, PDO-3, measures the degree to which advisors are
connecting students to resources necessary for educational success. Advisors will be educated
through online training modules on resources available to students. Advisors will be expected to
apply their acquired knowledge to connect students with appropriate resources on campus
through resource referrals. Referrals will be tracked via student success software to determine
the accuracy of each referral. As previously incorporated, student feedback from the CCSSE
survey will continue to provide additional data. Figure 10.12 illustrates the assessment
measures that will be utilized to evaluate the outcomes in PDO-3.
Figure 10.12 PDO-3
Process Delivery Objective:
Advisors will connect students with appropriate resources
Goals:
G-4: Connect students with educational, institutional, and community resources and services
G-5: Collect and distribute data about student needs and performance for use in institutional decisions and policy
G-6: Reinforce student self-direction and self-sufficiency
Intervals
Direct or
Process Delivery Outcomes
Measures
of
Level of Expected Performance
Indirect
Measure
P-5:
Faculty Professional
Increase in the number of
Identify functions of student
Development
Direct
Annually
faculty completing online
campus resources
Transcripts
advising training over time
Establish baseline score from
P-6:
Data Reports from
Fall 2013 control group;
Refer students to appropriate
Student Success
Direct
Annually
increase mean score in
campus resources
Software
subsequent years
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XII. Appendices
Appendix A: QEP Team Roster (Topic Selection) Spring 2010 – Summer 2011

Name

Title

Carl Bishop

Faculty, Communication

Michelle Brock

Director of Financial Services

Nadine Burckhalter

System Analyst II

Jason Clarke

Faculty, Developmental Math

Nicole Clyncke

Faculty, Developmental English (added Fall 2010)

Mary Ellen Frizzell

Printing Technician

Heather Hooks

Faculty, Communication, QEP Co-Chair

Derek James

Director Workforce Development

Serena Johnson

Director of Counseling

Mark Lupton

Director of Research Planning & Effectiveness

Jim Muldrow

Coordinator Marketing/Communication

Jennifer Nichols

Counselor, QEP Co-Chair

Robin Pittman

Basic Skills Coordinator/Instructor

Tim Reischman

Faculty, Biology Instructor (removed Summer 2010)

Sarah Rothhaar

Human Resources Specialist

Suzanne Rumble

Faculty, Associate Degree Nursing

Heather Smith

Librarian

Sam Spencer

Faculty, Business Administration

Lori Starnes

Program Director, Medical Assisting

Makena Stewart

Counselor, Breaking Through

(added Fall 2010)

Revised 9/3/10
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Appendix B: QEP Team Roster (Planning) Fall 2011- Fall 2012

Name

Title

Michelle Brock

Director of Financial Services

Tracie Boone

Director of Enrollment Services

Bree Bowers

Financial Aid Technician

Alice Bradley

Department Chair, Allied Health

Jennifer Chicosky

Faculty, Developmental Reading, QEP Co-Chair

Cindy Crenshaw

Faculty, Medical Office Administration

Geri Duncan

Director of Professional Programs, Corporate and
Continuing Education

Mary Ellen Frizzell

Printing Technician

Oscar Gonzalez

Faculty, Computer Information Technology

Cathy Horne

Director of Records/Registrar

Penny Lindblom

Union Early College Liaison

Mark Lupton

Director of Research, Planning, and Effectiveness

Carilyn Raymond

Faculty, Early Childhood Education

Scott Rivers

Basic Skills Instructor/Coordinator

Makena Stewart

Counselor, Breaking Through; QEP Co-Chair

Chris Stevens

Faculty, Biology

Jason Thomas

Instructional Systems Technologist

Benjamin Starnes

SGA Representative (Ad Hoc)
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Appendix C: Revised Core Skill Survey
Quality Enhancement Plan (QEP) Survey
Part 1: Improving South Piedmont Community College
In order of importance, list 3-5 things related to student learning and the academic success and achievement of students at SPCC. Your list may include
areas where SPCC is doing well or areas where we need improvement. Areas may include, but are not limited to support services, classroom activities,
student knowledge level or performance, or other areas related to student learning.
1
2
3
4
5

Part 2: Importance of Core Skills to Future Success
Please rate the following core skill outcomes in order of importance (1= most important to 6 = least important) for the success of our graduates. Do
not duplicate numbers (1, 2, 3, 4, 5, and 6 must be used – no ties).
Core Skill Outcome
Rank
The learner will organize and express ideas clearly through oral communication in a manner appropriate for the intended audience.
(oral communication core skill)
The learner will organize and express ideas clearly through written communication in a manner appropriate for the intended audience.
(written communication core skill)
The learner will apply the basic principles of mathematics and/or scientific inquiry to identify, interpret, evaluate and solve problems.
(problem solving core skill)
The learner will apply the basic principles of individual or group behavior to current and future challenges of working and collaborating
with others with respect to diversity and global issues. (respect for diversity, global issues, collaboration and teamwork core skill)
The learner will choose and utilize appropriate technologies to access, organize, analyze and communicate information. (technology
core skill)
The learner will apply the basic principles of interpretation and analysis to synthesize information. (analysis and interpretation core
skill)
Core Skills Outcomes Mastery
Please rate the following core skill outcomes in order of attainment or mastery by our graduates (1= highest level of attainment to 6 = lowest
attainment). Do not duplicate numbers (1, 2, 3, 4, 5, and 6 must be used – no ties).
Core Skill Outcome
Rank
The learner will organize and express ideas clearly through oral communication in a manner appropriate for the intended audience.
(oral communication core skill)
The learner will organize and express ideas clearly through written communication in a manner appropriate for the intended audience.
(written communication core skill)
The learner will apply the basic principles of mathematics and/or scientific inquiry to identify, interpret, evaluate and solve problems.
(problem solving core skill)
The learner will apply the basic principles of individual or group behavior to current and future challenges of working and collaborating
with others with respect to diversity and global issues. (respect for diversity, global issues, collaboration and teamwork core skill)
The learner will choose and utilize appropriate technologies to access, organize, analyze and communicate information. (technology
core skill)
The learner will apply the basic principles of interpretation and analysis to synthesize information. (analysis and interpretation core
skill)

Appendix D: Group Project Assignment Instructions

Leadership Academy Group Project Assignment
Part of becoming an effective leader is learning how to work well as part of a team. You have been
assigned to a group with your colleagues to complete an important project at South Piedmont Community
College. This year, the Leadership Academy class of 2009-2010 will begin the formal research process of
developing a Quality Enhancement Plan (QEP) topic, which is one component of our SACS reaffirmation
process.
Project Teams:
Team 1
Team 2
Team 3
Team 4
Team 5
Team 6

Jason Miller, Grant LeFoe, Christy Winfield, and
Mez Chen
Eric Skeen, Penny Lindblom, Jason Clarke, and
Carol Courtney
Lauren Sellers, Susan Blumish, Dustin Robertson,
and Deneice Hendrick
James Anderson, Nicole Clyncke, Lori Starnes, and
Crystal McLendon
Michelle Brock, Sam Spencer, Christopher
Brinkley, and Cheryl Hicks
Nadine Burkhalter, Jill Millard, and William Dick

Directions:
Your group will begin the project by discussing each of the Core Skills (written communication, oral
communication, analysis and interpretation, respect for diversity and global issues, innovation and
technology, and critical thinking) in a roundtable. After taking a survey ranking the Core Skills in order of
importance to our learners and in order of our learners’ mastery of those skills, your group will decide
which one of the six core skills you will use as your research directive.
Core Skill for Your Group: _________________________________
Once your group has chosen a core skill, your project will be completed in three stages:
1. Research: Your group will conduct research on your chosen core skill.
a. Collect diverse and meaningful information on your core skill and its importance to
learners. Consider the impact of your core skill on learners in the various programs at SPCC
and importance in the workplace.
b. Next, visit the SACS-COC website that lists QEP projects for the 2008 Reaffirmation Class:
http://www.sacscoc.org/2008TrackAQEPSummaries.asp. Select at least 3 QEP projects that
relate to your Core Skill to research, summarizing the institutional profile, its topic selection
process/development, planning, and implementation of the QEP. (Note: all projects your
group chooses to research do not have to appear on this website, but it is an excellent
place to start for the most recently developed QEPs). Please email your choices for QEP’s
to study to Heather and Stephanie according to the date on the timeline below.
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c. The second part of the research stage will be to use the Core Skills ranking survey you took
to conduct focus groups that you will assemble, including broad-based representation
across the college: administrators, faculty, staff, students, advisory committees, and area
employers. Training on how to conduct effective focus groups and document the findings
will be conducted.
2. Report: Your group will compose a 5-7 page written report documenting your research findings.
The report must include the following components:
a. Summary of your group’s core skill and its importance to learners in their programs of study
and in the workplace.
b. Summary of the three QEP projects you researched and a discussion of which project your
group decides is the strongest, based on an analysis of topic selection/project
development, and implementation. Which project do you think best enhances the Core Skill
your group selected?
c. Summary of the emerging trends from the discussions you conducted in focus groups.
Address the composition of your focus group and the approach you used to collect
information. Be sure to provide appropriate documentation that archives and protects the
information you collected (video recordings of focus groups with release forms, surveys,
meeting minutes) as appendices. Any handwritten documents should be scanned into .pdf
format.
d. An argument for your group’s selected core skill to be the eventual focus of SPCC’s QEP
topic development. Support your argument with specific findings and evidence from your
research.
e. Send an electronic copy of your report, including appendices, to Stephanie Osborne at
sosborne@spcc.edu.
3. Presentation: Your group will create an oral presentation reporting your research findings. The
presentation, presented at the Leadership Academy graduation ceremony must include the
following components:
a. A discussion of the information included in the group’s written report. (The presentation
will be an oral representation of the written report although the report shouldn’t be read
word-for-word.
i. Explain which core skill your group chose to research as well as the rationale for the
choice i.e. why the core skill is important to our learners in both their academic
pursuits and their careers.
ii. Discuss the strongest QEP project your group found. Why did your group select
this project as the strongest?
iii. Describe your efforts with your focus group. As mentioned in the written report,
justify group’s composition and your data collection approach. Review outcome of
your work with the focus group. Support with video or audio clips, examples of
survey results, etc.
iv. Share your argument for your core skill as the QEP focus. Use support from
research.
b. Create a PowerPoint presentation or use some other form of multimedia to enhance your
oral presentation.
c. Each group member should contribute to the planning and the delivery of the oral
presentation.
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d. The presentation should be 10-15 minutes long. No longer than 15 minutes please.
e. Send an electronic copy of your presentation files (PowerPoints, videos, etc.) to Heather
Hooks at hhooks@spcc.edu.
Suggested Timeline for Completing Project













October 23 – groups complete core skill survey and choose core skill to research
Late October-Early November – group should research chosen core skill and QEP’s according to
specifications above. Please email Heather and Stephanie with the names of the QEP’s/schools
you wish to research by November 13. The list of QEP’s/schools will be distributed to make
sure we don’t have any groups studying the same QEP.
November 20 – groups receive training on conducting successful focus groups at Leadership
Academy Meeting
Late November-early February – groups should continue researching core skill and begin
working on focus groups – putting together participants, preparing survey instruments,
meeting with focus groups, etc.
February 26 – groups should be prepared to present (in both written and oral form) summary
of research portion of project including a discussion of findings from focus groups – focus group
portion should be completed by this point. Documentation of focus group activity should be
included in this summary.
Late February-early April - groups should continue to collect information based on their core
skill. Information should point to need for core skill to be focus of QEP. Work on creating the
oral and the written report described above.
April 23 – Written report emailed to Stephanie Osborne. (Note: Teams may email drafts of the
written report by April 9 for feedback prior to submitting the final copy.)
April 23 – Leadership Academy Graduation – groups deliver formal presentation as evidence of
project completion. Electronic copy of presentation emailed to Heather Hooks by this date.

Suggested Group Roles – these roles may help the group process run more smoothly but are not
mandatory.






Choose “communications facilitator” to encourage communication among group members.
This person should contact “silent” members of the group and encourage theirs and everyone’s
participation and input. With silent members, it is usually more effective to try to contact that
person over the phone instead of email. That way, you actually talk to the person or at least
leave a voicemail rather than sending an email that may not be received. This person should
also send an occasional email to say hello and keep everyone in touch and up to date on
everyone’s progress.
Choose someone to be the “writer” for the group. This person should collect all the
information from everyone else and compile it into one paper so the flow is consistent. (This
person doesn’t need to write up each person’s information – each individual should write their
own information into paragraph form - but the writer should compile the information each
person writes into one, complete paper with an introduction, conclusion, and smooth
transitions between paragraphs).
Choose a "spokesperson" for the group. This person serves as a spokesperson between the
group and the QEP team. Others can email the team if needed, but the spokesperson serves as
67




a "go-between" when necessary to ask questions posed by group members about the project,
etc.
Groups with more than 3 members may assign two people to be writers or may develop other
roles as they see fit.
Every member should be involved in all portions of this project.

How Your Projects Will Be Used:







After your projects are presented to the group as a whole, the Leadership Academy Class, along
with members of the SACS team (Dr. McKay, Dr. Loflin, Elaine Clodfelter, Jill Millard, Heather
Hooks , and Stephanie Osborne), will participate in a survey/vote to select the top three
projects to explore, through further research, as potential topics for the Quality Enhancement
Plan.
Information collected in focus groups and surveys will be used to document our institutional
efforts to start developing the QEP. This documentation is a major part of the SACS
requirements for the QEP.
Project completion is required for graduation from the SPCC Leadership Academy.
You are the first group outside the QEP team and others associated with SACS at SPCC to hear
about the QEP project. Once the QEP team begins discussing the idea of this project with
students, faculty, and staff, and once a project has been chosen, you will act as ambassadors to
the rest of the SPCC community. Overall, the QEP should enhance and improve student
learning, and that benefits everyone!
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Appendix E: Subgroup Research Specifications
QEP Subgroups Research Instructions
Fall 2010
Subgroups should


Select a chair who will be in charge of setting group meeting location, contacting all
members about work and meetings, helping group organize, etc
 Meet prior to our October 1 meeting to organize and begin working
 Copy Jennifer and Heather on emails about meeting places/times/dates so at least one of
us can attend
Research project’s goal – to help narrow larger topic options of Advising and Registration, Distance
Learning, and Communication Core Skills (oral and written) into possible QEP’s – to take to SACS
Orientation in January
Research specifications


Before October 29, complete and upload into SharePoint a written document (4-7 pages)
that argues for the need for your subgroup’s topic choice*
o Argument must be based on institutional research about SPCC
o Argument must provide research linking your topic with student learning or the
environment supporting student learning
o Argument must be based on new research that, among other things, involves
students directly
 Can do student focus groups
 Can include student member in your subgroup
 Can develop some other tool or method to include students
 May choose to involve other SPCC constituent groups as well
 Please communicate your new research ideas to Jennifer and Heather by
Sept. 17th
o Argument must align topic choice with SPCC’s mission and strategic goals
o Argument must include recommendations/suggestions founded in research for
plans/models to use in this topic area
*A good place to start for ideas about how to narrow this focus should include reading
QEP’s from other schools that deal with your topic
 November 5th - groups will present summary of written document (5-10 minutes)
Written document outline (based on other QEP’s we have read)






Introduction
Previous research
o Institutional research
o Lit review
New research
Conclusions
o Suggestions for improvements
o Models to use, etc.
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Appendix F: QEP Topic Scoring Guide

Strongly Agree (5)

Agree(4)

Neutral/Unsure (3)

Disagree(2)

Strongly Disagree (1)

South Piedmont Community College
QEP TOPIC SCORING GUIDE
Revised February 4, 2011
QEP topic:___________________
Date: ____________________

QEP will enhance or significantly impact student learning or
the environment supporting student learning in some way

□

□

□

□

□

QEP supports college vision (see page 2)

□

□

□

□

□

QEP’s outcomes are observable and measureable.

□

□

□

□

□

QEP’s strategies outlined in plan can be implemented (put
into action)

□

□

□

□

□

SPCC has the financial, physical, and human resources to
sustain the QEP

□

□

□

□

□

QEP is a new problem or significant extension of a problem

□

□

□

□

□

QEP choice supported by existing data

□

□

□

□

□

QEP outcomes will have a positive impact on the
community in some way

□

□

□

□

□

QEP is focused and manageable and is not too broad in scope

□

□

□

□

□

X

2

=

X

2

=

Please check one:
□ Faculty
□ Staff
□ Student
□ Other (please specify) _________________

Provide a count of the strategic
Initiatives (see page 2) supported
by this QEP

Provide a count of the college core
Values (see page 2) supported by this
QEP
NOTES:

TOTAL POINTS:
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Point
Value

SPCC MISSON, VISION AND VALUES
Mission
Our mission is learning, student success, and workforce and community development.
Vision
Our vision is to be the college of choice.

Values
•Accountability
•Achievement
•Adaptability and flexibility
•Collaboration and teamwork
•Commitment

•Continuous improvement and innovation
•Diversity
•Each individual
•Ethical conduct
•Extraordinary customer service

Strategic Initiatives
Focused on Learning by:
• Creating measurable change in individual learners by engaging them as full partners.
• Increasing options for learning as defined by the needs of the learner.
• Documenting with authentic assessments.
Aligned with our Market and Workforce by:
• Ensuring that student learning outcomes are current, relevant, and based upon the needs of employers.
• Ensuring community input into instructional offerings.
• Participating actively in economic development activities that affect our service area.
• Increasing opportunities to prepare learners to live, learn, work, and prosper in a diverse, global
environment.
Connected with our Community by:
• Being highly involved and visible as active partners within the community.
• Collaborating with area schools to include students, faculty, staff, and parents.
• Enriching lives through multifaceted cultural events and personal growth opportunities.
• Serving communities and individuals to improve their quality of life.
Evidence Driven by:
• Documenting learning through authentic assessment.
• Obtaining data through a variety of methodologies and sharing results for continuous improvement.
• Documenting SPCC’s business model to ensure accurate procedures and processes for all learners.
• Integrating data analysis into decision making to validate or modify existing practices.
• Demonstrating accountability through the attainment of all North Carolina Community College System
Performance Measures.
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Appendix G: Face-2-Face with the QEP Marketing Flyer
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Appendix H: SPCC Strategic Plan

Strategic Initiative I
SPCC is Focused on Learning
Outcome 1: SPCC will create measurable change in individual learners by engaging them as
full partners.
Strategies
1-A
Challenge all members of the college community to become responsible partners in their
learning.
1-B
Ensure that learners experience SPCC as a sequenced plan of activities leading to a
diploma, certificate, or degree.
1-C
Develop a process to ensure that learners understand and acknowledge defined outcomes
for each program of study.
1-D Promote the importance of community service and volunteerism to learners.

Outcome 2: SPCC will increase options for learning as defined by the needs of the individual
learner.
Strategies
2-A
Develop front door activities that promote understanding of learning options and
opportunities to ensure learning success.
2-B
Make learners aware of support systems available to meet individual needs and improve
learning.
2-C
Provide flexible learning opportunities.
2-D Ensure that the various learning opportunities are of comparable quality.

Outcome 3: SPCC will develop an exemplary learning centered campus climate for
employees, students, and visitors.
Strategies
3-A
Ensure that adequate facilities, resources, and qualified faculty and staff are available
to support learning.
3-B
Ensure that the college community works together to efficiently and effectively meet
learning needs.
3-C
Create a process through which faculty and staff are provided life-long learning
opportunities.
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Strategic Initiative II
SPCC is Aligned with its Market and Workforce
Outcome 1: SPCC will ensure that student learning outcomes are current, relevant, and
based on the needs of employers in the global environment.
Strategies
1-A
Align training opportunities with needed skills.

Outcome 2: SPCC will ensure community input into instruction offerings.
Strategies
2-A
Gather community input through focus groups, advisory boards, community
connections/involvement.

Outcome 3: SPCC will participate actively in economic development activities that affect its
service area.
Strategies
3-A
Maintain local and regional partnerships, including historically underutilized
business/partnerships that enhance SPCC’s role in economic development.
3-B
Report and educate SPCC staff annually on the state of the local/regional economy.

Outcome 4: SPCC will provide access to college resources that prepare learners to live,
learn, work, and prosper in a changing environment.
Strategies
4-A
Maximize utilization of facilities.
4-B
Conduct, document, and share training content regarding adaption to change.
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Strategic Initiative III
SPCC is Connected with its Community
Outcome 1: SPCC faculty and staff will be highly involved and visible as active partners within the
community, working diligently to improve the quality of life for residents of the service area.
Strategies
1-A
Develop a comprehensive communications plan to ensure all targeted constituencies, both internal and
external, are informed of activities in a timely fashion.
1-B
Promote the importance of community service to SPCC employees, encouraging volunteerism and
service in local civic organizations and on local boards and agencies.
1-C
Promote the involvement of all SPCC employees, trustees, and foundation board members in
communicating the SPCC story to the public.

Outcome 2: SPCC will work collaboratively with public, private, and post-secondary schools, and other
educational entities.
Strategies
2-A
Expand opportunities for high school students.
2-B
Increase the number of students transferring to four-year institutions.

Outcome 3: SPCC will enrich the lives of service area residents through multifaceted cultural events.
Strategies
3-A
Expand arts-related opportunities for students and residents of the service area.
3-B
Expand opportunities for artists and craftsmen.

Outcome 4: SPCC will provide the resources necessary to extend optimum service to its many
constituencies.
Strategies
4-A
Increase the amount of scholarship funds available to current and prospective students.
4-B
Offer more activities to attract the public to the two campuses.
4-C
Increase the value of grants awarded.
4-D Increase total FTE by approximately 10 percent annually.
4-E
Explore new programs to address high-growth occupations as identified in the college’s Long Range
Plan for 2007-2012.
4-F
Offer self-supporting summer semester courses in higher-level General Education subjects to attract
university and four-year college students home for the summer.
4-G Develop at least one focal point of excellence at each college site to define distinctiveness and enhance
SPCC’s reputation for quality.
4-H Provide enhanced outreach to the growing Hispanic community.
4-I
Develop on each campus a comprehensive career center.
4-J
Increase enrollment in the Associate Degree Nursing program.
75

Strategic Initiative IV
SPCC is Evidence Driven
Outcome 1: SPCC will document learning through authentic assessment.
Strategies
1-A
Collect evidence of assessment through a variety of methods, including program review, student
evaluations, and survey data.
1-B
Utilize the Learning College portfolio to document student learning and achievement.
Outcome 2: SPCC will integrate data analysis into decision making to validate or modify existing
practices and programs.
Strategies
2-A
Evaluate evidence, new and existing, to justify changes to existing practices and/or programs.
2-B
Use program review as a vehicle to support the decision-making process.
2-C
Evaluate evidence, new and existing, to justify budgetary priorities.
2-D Use a variety of methods for each department to assess quality improvement measurements and
strategies.
Outcome 3: SPCC will obtain data through a variety of methodologies and share results for continuous
improvement.
Strategies
3-A
Obtain data through a variety of methodologies and share results of continuous improvement changes
based on those results.
Outcome 4: SPCC will document its business model to ensure accurate procedures and processes for all
learners.
Strategies
4-A
Review, maintain, and systematically communicate the college’s policies and procedures.
4-B
Institutionalize a Culture of Evidence model.

Outcome 5: SPCC will demonstrate accountability through the attainment of all eight NCCCS
Performance Measures.
Strategies
5-A
Collect, analyze, distribute, and communicate the importance of the annual Performance Measures
results to the college community.
5-B
Ensure that all measures are met on an ongoing basis.
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Appendix I-a
JOB DESCRIPTION: DIRECTOR, QEP/ADVISING CENTER
Required Qualifications









Master’s degree in advising, counseling, higher education administration, leadership, student
development, or a related field
Experience working as an advisor in a higher education setting
Experience with assessment in academic advising or student support services
Experience and high-level proficiency with college student information systems, Windows, Microsoft
Office
Excellent interpersonal and organizational skills and attention to detail
Creative problem-solving, conflict resolution and decision-making skills
Effective oral and written communication skills
Ability to work with a diverse student/staff population

Preferred Qualifications
 Community college experience
Responsibilities















Provide direction for all academic advising activity as related to the Quality Enhancement Plan
Provide supervision for and overall coordination of advising center utilizing faculty on both campuses
Assist in identifying faculty cohort who will work in the Advising Center
Provide professional development training for existing and new faculty advisors to include workshops
on advising-related topics
Manage faculty advisor reports and advisee loads
Coordinate development of and coverage for virtual advising center as well as technical support for the
center
Assist in developing and monitoring information listed on the website
Keep updated on planned changes in/availability of credit courses
Create and maintain a written operations manual that documents and standardizes college practices for
advising
Ensure compliance with FERPA, state law and community college system regulations and college
policies and procedures
Create and manage databases and spreadsheets that support the operations of the department as
well as generate necessary reports
Complete assessments to determine student learning outcomes/advising center goals. Items to be
assessed will include number of students served and the methods by which they were served; number
of educational plans/goals identified and pursued; number of students using academics resources;
number of students receiving academic advisement and number of students graduating within their
financial aid hours
Prepare a 5th year interim report utilizing data compiled from previous years and addressing all of the
suggested assessments as well as others that are identified as pertinent
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Appendix I-b
Job Description: Advising Coordinator
Position Overview:
Under the direction of the Director of Advising, the Advising Coordinator will provide support to the Director and
advisement to first-time students.
Responsibilities:
 Support the Director of Advising in facilitating all academic advising activity as related to the Quality
Enhancement Plan
 Create and manage databases and spreadsheets that support the operations of the department as well as
generate necessary reports
 Coordinate staffing coverage of advising centers on both campuses to include full- and part-time staff
 Provide academic advising to first-time students, assisting them with program exploration and selection,
guiding them on course selection, monitoring their progress towards the fulfillment of academic goals and
requirements, and registering them for classes
 Manage faculty advisor reports and advisee loads
 Coordinate development of and coverage for virtual advising center as well as technical support for the
center
 Assist in developing and monitoring information listed on the website
 Keep updated on planned changes in/availability of credit courses
 Create and maintain a written operations manual that documents and standardizes college practices for
advising
 Ensure compliance with FERPA, state law and community college system regulations and college policies
and procedures
 Assist with preparation of a 5th year interim report utilizing data compiled from previous years and
addressing all of the suggested assessments as well as others that are identified as pertinent
 Work variable schedule if needed, including evenings and/or weekends.
 Participate in SPCC teams as requested.
 Assist in planning, development, implementation, and evaluation of planning goals and objectives for
Student Services in conjunction with the SPCC Strategic Plan.
 Perform other duties as assigned.
Minimum Qualifications:
 Bachelor’s degree
 Excellent interpersonal and organizational skills and attention to detail
 Creative problem-solving, conflict resolution and decision-making skills
 Effective oral and written communication skills
 Ability to work with a diverse student/staff population
Desired Characteristics:
 Experience in academic advising
 Community college experience
 A commitment to and belief in mission, vision, and values of SPCC
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Appendix J: Academic Syllabus Draft (four page booklet)
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Appendix K: Course Planning Worksheet – Sides 1 and 2

Course Planning Worksheet
Insert Program Name
Insert program code and total program credit hours
2012 - 2013

Name:_________________________________
Placement Score

Sentence Skills:

Arithmetic:
Algebra:
Comprehension:

DEVELOPMENTAL EDUCATION REQUIREMENTS
SPCC COURSE NUMBER & TITLE
SCORE RANGE
Needed
(Y/N)

English
ENG 080-Writing Foundations
ENG 090-Composition Strategies
Mathematics
MAT 060- Essential Mathematics
Introduction Algebra
MAT 070- Introductory
Algebra
MAT 080- Intermediate Algebra
Reading
RED 080- Introduction to College Reading
RED 090- Improved College Reading

TERM PLANNED (√)

51-69
70-85
Arithmetic 40-54
Algebra 20-54
Algebra 55-74
51-69
70-79

PROGRAM REQUIREMENTS
GENERAL EDUCATION REQUIREMENTS
MAJOR HOURS-CORE COURSES
SPCC Course No. and Title
SPCC Course No. and Title
Term Planned (√)
Term Planned (√)

Composition:
ENG 111 – Expository Writing
Social/Behavioral Sciences:
PSY 150 – General Psychology
SOC 210 – Introduction to Sociology
Natural Sciences:
(note: this requirement is program specific)
Mathematics: *Choose one set
MAT 140- Survey of Mathematics
MAT 151/151A – Statistics I
MAT 171/171A – Precalculus Algebra

OTHER MAJOR HOURS
SPCC Course No. and Title
Term Planned (√)

Communications: *Group I – choose one:
COM 110 – Intro to Comm
COM 120 – Intro to Interpersonal Comm
COM 140 – Intro to Intercultural Comm
ELECTIVES
SPCC Course No. and Title

Humanities/Fine Arts: *Group II – choose one:
ART 111 – Art Appreciation
HUM 120 – Cultural Studies
MUS 110 – Music Appreciation
PHI 240 – Intro to Ethics
REL 110 – World Religions
REL 211 – Introduction to Old Testament
REL 221 – Religion in America
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Term Planned (√)

COURSE PLANNING WORKSHEET (Side 2)
Fall___

Spring ____

Summer____ 20___

COURSE NUMBER & TITLE

CREDIT

Fall___

GRADE

Spring ____

CREDIT

Fall___

GRADE

Spring ____

GRADE

Summer____ 20___
CREDIT

GRADE

TOTAL CREDITS

Summer____ 20___

COURSE NUMBER & TITLE

Spring ____

COURSE NUMBER & TITLE

TOTAL CREDITS
Fall___

CREDIT

TOTAL CREDITS

Summer____ 20___

COURSE NUMBER & TITLE

Summer____ 20___

COURSE NUMBER & TITLE

TOTAL CREDITS
Fall___

Spring ____

CREDIT

Fall___

GRADE

Spring ____

Summer____ 20___

COURSE NUMBER & TITLE

ADDITIONAL NOTES:
TOTAL CREDITS

TOTAL CREDITS
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CREDIT

GRADE

Appendix L: Advising Rubric Draft
Advising Rubric

RESPONSIBILITY

Scheduled
Appointment

Timeliness

Active
Engagement

READINESS

Educational
Goals

Degree Audit
Interpretation

Academic
Plan
Development

Exceeds
Expectations (4)

Meets
Expectations (3)

Partially Meets
Expectations (2)

Student scheduled
appointment prior to
advertised registration
date AND
student provided advisor
with more than 2 hours’
notice of cancellation
and rescheduled (if
applicable).

Student scheduled
an appointment
AND
student contacted
advisor about
cancellation and
rescheduled
appointment with
2 hours' notice (if
applicable).

Student scheduled
appointment after
being reminded
AND
student contacted
advisor about
cancellation but did
not reschedule
appointment (if
applicable).

Student did not
schedule an
appointment NOR
student did not
contact
advisor about
cancellation or
rescheduling.

Student arrived early to
the scheduled
appointment.

Student arrived at
scheduled
appointment on
time.

Student arrived at
scheduled
appointment 5-10
minutes late.

Student arrived at
scheduled
appointment more
than 10 mins. late
OR did not show.

Student actively engaged
in advising session
by asking 3 or more
questions.

Student actively
engaged in
advising session
by asking 1- 2
questions.

Student exhibited
limited
engagement by
asking questions
only after being
prompted during
advising session.

Student
did not ask
questions or engage
in advising session.

Student is able to
articulate primary
educational goal that
matches program of
study and secondary
goal that is career or
university transfer
related.
Student is able to
accurately interpret all
areas of degree audit by
explaining meaning of
each area.

Student is able to
articulate primary
educational goal
that matches
current program of
study.

Student is able to
articulate primary
educational goal
but it does not
match current
program of study.

Student is unable to
articulate primary
educational goal.

Student is able to
accurately
interpret by
explaining 50-75%
of areas on degree
audit
Student completed
course planning
worksheet that
includes all
graduation
requirements with
accurate course
sequencing.

Student is able to
accurately interpret
by explaining less
than 50% of the
degree audit.

Student is unable to
accurately interpret
any area of degree
audit.

Student partially
completed a
course planning
worksheet OR
student completed
course planning
worksheet with
errors in meeting
graduation
requirement and/or
course sequencing.

Student brought
blank course
planning worksheet
OR student did not
bring the course
planning worksheet
at all.

Student completed
course planning
worksheet that includes
all graduation
requirements, accurate
sequencing, AND has
documented the plan
within the student
campus portal (GO) for
future
scheduling/reference.
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Does Not Meet
Expectations (1)

Appendix M : Six Year Budget
Year 0
2012-2013

Year 1
2013-2014

Year 2
2014-2015

Year 3
2015-2016

Year 4
2016-2017

Year 5
2017-2018

Personnel
Director of Advising-Salary
Director of Advising-Fringe
Advising Coordinator-Salary (SP 14 start)
Advising Coordinator-FICA @7.65% (SP 14 start)
Master Faculty Advisors Summer Stipend (9)
Master Faculty Advisors Stipend Fall/Spring (9)
Adjunct

$ 48,000.00 $ 48,000.00 $
$ 10,959.06 $ 10,959.06 $
$ 16,500.00 $ 33,000.00 $
$ 3,610.20 $ 7,653.06 $
$ 12,960.00 $
$ 18,000.00 $

$
$
$
$
$
$

48,000.00
10,959.06
33,000.00
7,653.06
12,960.00
18,000.00

$ 25,920.00 $ 25,920.00 $ 25,920.00 $

25,920.00

36,000.00 $ 36,000.00 $ 36,000.00 $ 36,000.00 $ 36,000.00 $
19,400.00

36,000.00

Adjunct Pay (Spring/Fall)

48,000.00
10,959.06
33,000.00
7,653.06
12,960.00
18,000.00

$
$
$
$
$
$

48,000.00
10,959.06
33,000.00
7,653.06
12,960.00
18,000.00

Technology-Software
Starfish Retention Software $
Technical Assistance/Service Hours $
Technology-Hardware
Desktops Computers (8)
Laptop Computers (2)
Cameras (4)
Headsets (4)

$
$
$
$

5,600.00 $
1,400.00
200.00 $
80.00 $

-

$
$
$
$

-

$
$
$
$

-

$
$
$
$

-

Professional Development
Travel

$ 3,000.00

$ 3,000.00

$ 3,000.00

$ 3,000.00

$

$
$

$
$

$
$

3,000.00

Advising Centers
Remodel-OCH Center
Remodel-LLP Center
Furniture
Office Supplies

$ 10,000.00 $
$ 2,500.00 $
$ 8,000.00
$
500.00 $

-

-

-

-

200.00 $

200.00 $

200.00 $

200.00

$

660.00 $

660.00 $

660.00 $

660.00

Assessment
N-L Student Satisfaction Inventory @ 2.20/student
Marketing
Student Marketing Materials
Printing (Flyers, Resources, etc)
Mailings
Total

$
$
$
$

5,000.00
1,000.00
400.00
61,800.00

660.00 $

$
500.00
$
500.00
$
200.00
$ 148,209.26

$
400.00
$
200.00
$
200.00
$ 197,152.12

$
$
200.00
$
200.00
$ 196,752.12

$
$
200.00
$
200.00
$ 196,752.12

$
$
200.00
$
200.00
$ 196,752.12

Six Year Estimated Total: $ 997,417.74
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Appendix N: Budget Funding Sources
Budget Funding Sources
Year 0
Personnel
State Funds
Institutional
(bookstore) funds
Student Activity
Fees
Local Support
(county funds)

Technology

Faculty
Development

Advising
Centers

Assessment

Marketing/
Printing

$55,400

Total
$55,400
$0

$6,400

$6,400
$0

$0

$55,400

$0

$0

$0

$6,400

$61,800

Year 1
Personnel
State Funds
Institutional
(bookstore) funds
Student Activity
Fees
Local Support
(county funds)

$30,000

Technology
$43,280

Faculty
Development

Advising
Centers

$3,000

Assessment

Marketing/
Printing

$660

$76,940

$49,069

$49,069
$1,200
$21,000

$79,069

Total

$43,280

$3,000

$21,000

$1,200
$21,000

$660

$1,200

$148,209

Year 2
Personnel
State Funds
Institutional
(bookstore) funds
Student Activity
Fees
Local Support
(county funds)

$42,000

Technology
$36,000

Faculty
Development

Advising
Centers

Assessment

Marketing/
Printing

$3,000

$114,192

$65,980
$200

$114,392
$800
$660

$156,492

$36,000

$3,000

Total

$200

$660

$800
$660

$800

$197,152

Years 3-5
Personnel
State Funds
Institutional
(bookstore) funds
Student Activity
Fees
Local Support
(county funds)

$42,000

Technology
$36,000

Faculty
Development

Advising
Centers

Assessment

Marketing/
Printing

$3,000

$114,192

$65,980
$200

$114,392
$400
$660

$156,492

$36,000

$3,000
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Total

$200

$660

$400
$660

$400

$196,752

Appendix O: Glossary of Abbreviations
Glossary
1) AGE – Associates of General Education; pre-health major designed for students interested in pursuing
a program of study in allied health technology or nursing
2) AS – School of Arts and Sciences
3) AST – School of Applied Science and Technology
4) CCSSE – Community College Survey on Student Engagement
5) Datatel – information warehouse
6) GO – student active campus portal
7) LLP – L. L. Polk Campus of South Piedmont Community College
8) NACADA – National Association of Academic Advising
9) OCH – Old Charlotte Highway Campus of South Piedmont Community College
10) PDO – process delivery outcomes
11) PERC – Person restriction, academic hold used to prevent registration
12) SENSE – Survey on Entering Student Engagement
13) SLO – student learning outcome
14) SPCC – South Piedmont Community College

15) TRAC – Teaching Readiness, Responsibility, and Resourcefulness through Advising Connections;
QEP title
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